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OEZZAAONIKHE e Mewm McEMaSacka e Tvwone

Emixeipnoiokéd Mpdypaupa Exmaideuon kar Aid Biou MaBnon (EZMA 2007-2013)
Mpdaén: «Exmraideuan AAAOSaTTWY Kal MaAivvooTouviwy Mabntwv»
Kwdikég ‘Epyou: 86040

Agovag MNpoTtepaidTnTag 2: «AvaBaduion TnG TTOIOTNTAG TNG EKTTAI®EUONG Kal TTpowBlNnan NG
KOIVWVIKNG evOwPaTwaong oTig 3 Mepipépeieg ZTadiakng EE60ou»

lNapadoréo:

El 1.2.2 Emornuovikn dnuooisuon/avakoivwon yid Tig
YAWOOIKES avayKeS Twy ualnrwy ori¢ Taéeig Ymodoxeic

APAZH 1: YNOXZTHPI=H THX AEITOYPTIAZ TON TAZEQN YTOAOXHX

Ymodpdaon 1.1: YTTooTAPIEN TOU OXOAEiOU Kal TWV EKTTAIOEUTIKWY TTOU OTEAEXWVOUV TIG T.Y O¢€
Bépata opydvwong kai Asitoupyiag Twv T.Y.




Oupada épyou

IVANIC JELENA

PAIM JOSE

AGANAZOIMNOYAQY
AHMHTPA
AAE=OINOYAQY ZQH
AMIATH ANAZTAZIA
ANOOIOYAQY
ZEBAXTH-ZO®IA

AMNOXTOAQYAA
BAZIAIKH

FATKOY MAPIA
AANAKHZ NIKOAAOZ

ZOMIMOAAZ TEQPTIOZ

KAKAPIKOZ
KQNZTANTINOZ

KANEAAOTIOYAQY
EIPHNH

KANTZOY BAZIAIKH
KATZAPOY XPIZTINA

KAYAAH MAPTAPITA

KOAITZA XPYZOYAA

KONTOKQXTA
EY®POZYNH

MAJA PEJCIC
MANTZANIAOY TO®IA
MAPFAPITH
AAEZANAPA

MAPOYKH MOYAXEPIA

MHAIOY OYPANIA

MHTZIAZ IQANNHZ

NAPH EIPHNH

NEPANTZINH MIXAEAA

EMIZTHMONIKH ZYNEPTATIZ, TEAOIO®OITOZ METAMNTYXIAKQN ZMOYAQN
EPAPMOZMENHZ FTAQZZOAOTIAL, TMHMA ®IAOAOTIAZ AMN.O.

EMZTHMONIKOZ YNEPIATHZ, YMOWH®IOZ AIAAKTOPAZ TO TMHMA AITAIKHZ
FAQZIAZ KAl ®INOAOTIAL, AN.O.

EMIZTHMONIKH ZYNEPTATIZ, ®INOAOIOZ, AMOPOITH TMHMATOZ ®IAOAOTIAL
E.K.M.A.

EMZTHMONIKH ZYNEPTATIZ, ®OITHTPIA TAQZZOAOTIAL, TMHMA ®INOAOTIAZ A.MN.O.

EMIZTHMONIKH XYNEPTATIZ, AP. TAQZZOAONAZ, EKMNAIAEYTIKOZ NMPQTOBAGMIAZ
EKMAIAEYZHZ

EMIXTHMONIKH ZYNEPIATIZ, MA 2TH AIOIKHZH KAI EMOMTEIA THZ EKMAIAEYZHZ,
YNOWH®IA AIAAKTQP TOY MANENIZTHMIOY MNATPQN

EMIZTHMONIKH XYNEPTATIZ, MA XTHN E®GAPMOZMENH I'Q>0OAOrIA, TMHMA
PINONOTIAZ A.T1.O.

EMIXTHMONIKH ZYNEPTATIZ INZTITOYTOY ENE=EPIrAZIAZ TOY AOIOY

EMIZTHMONIKOZ ZYNEPIATHZ, YIMOWH®IOZ AIAAKTOPAZ XTO EPFAXTHPIO
XAPTOIPA®IAY & TEQrPADIKHZ ANAAYZHZ, AMN.0.

EMIZTHMONIKOZ YNEPTATHZ, MA ZTH AIAAZKAAIA THZ NEAZ EAAHNIKHZ Q% =ENHZ
FAQZZAZ, AIATMHMATIKO NMPOrPAMMA METANTYXIAKQN ZMOYAQN ®INOZOPIKHZ
2XOAHZ MANEMNIZTHMIOY A©GHNQN

EMIZTHMONIKOZ YNEPIATHZ, AP. TAQZ>OAOTNIAZ, ®INOAOIOZ, EKMAIAEYTIKOZ
AEYTEPOBAOMIAZ EKTMAIAEYZHZ

EMIZTHMONIKH ZYNEPTATIZ, TAQXXOAOI0Z ME EIAIKEYZH XTHN E®APMOZMENH
FAQZ>OANOTlA

EMZTHMONIKH ZYNEPTATIZ INZTITOYTOY EMNE=ZEPIAZIAZ TOY AOI'OY

EMIZTHMONIKH ZYNEPTATIZ, MA XTH XPHZH TON NEQN TEXNOAOTIQN ZTH
AIAATZKANIA KAI THN ENIMOP®QZH, EKMAIAEYTIKOZ MPQTOBAGMIAL EKMAIAEYZHZ

EMIZTHMONIKH XYNEPTATIZ, ®INOAOIOZ, TMHMA ®IAOAOTIAL, MANEMIZTHMIO
IQANNINQN. AIAAZKOYZA THZ EAAHNIKHE QX =ENHZ TAQZZAZ

EMIZTHMONIKH ZYNEPTATIZ, NHMIATQroz KAI IXTOPIKOZ, MA ZTIX AIEMIZTHMONIKEZ
MNPOZEITIZEIX XTIZ IXTOPIKEZ, APXAIOAOTKEZ KAl ANOPQIMOAONIKEZ ZIMNOYAEZ,
MANETIZTHMIO OEX>AANIAZ

EMIZTHMONIKH ZYNEPTATIZ, MA XTH AIAAZKAAIA THZ EAAHNIKHZ Q%
AEYTEPHX/ZENHZ TAQX>AZ, AINAZKOYZA XTO AIAAZKAAEIO THX EAAHNIKHZ QX
AEYTEPHZ/=ENHX TNQ2>AZ, EK.MN.A.

EMIXTHMONIKH ZYNEPTATIZ, TEAOCIO®OITOX METAMTYXIAKQON ZMNMOYAQN
EPAPMOZMENHZ FAQZZOAOTIAL, TMHMA ®INOAOTIAZ AM.O.

EMIZTHMONIKH XYNEPTATIZ, KATOXOZ METANTYXIAKOY AINMAQMATOZ EIAIKEYZHX
>TH ZXOAIKH MAIAATQriKH, TMHMA ®IANOZODIAL & MAIAATQriKHZ, A.MN.O.

EMIXTHMONIKH ZYNEPTATIZ, ®INOAOI 0%, TMHMA ®INOAOTIAL, A.T1.O.

EMIZTHMONIKH ZYNEPTATIZ, MA XTHN E®APMOZMENH MQz>0OAOrIA, TMHMA
PINONCTIAZ AlN.O.

EMIZTHMONIKH ZYNEPTATIZ, KATOXOZ METAMTYXIAKOY AINAQMATOZX EIAIKEYZHZ
ZTHN MAIAATQIIKH (EIAIKEYZH: AIAMNOAITIZMIKH EKMAIAEYZH), TMHMA ®IAOZODIAL
& MAIAATQIIKHZ, A.T1.O.

EMIZTHMONIKOZ YNEPTATHZ, METAMNTYXIAKOZ ®OITHTHZ MOAYTEXNIKHZ XXOAHZ
Al.O.

EMIZTHMONIKH ZYNEPIATIZ, MA ZTIX ENIZTHMEX THZ ArQrHz, nAIAArorikoO TMHMA
AHMOTIKHZ EKTMAIAEYZHZ TOY MANEMNIZTHMIOY AYTIKHZ MAKEAONIAZ (PAQPINA)

EMIXTHMONIKH ZYNEPTATIZ, YIIOWH®IA AIAAKTOPAZ TAQZZOAONAL £TO TMHMA
PINONOTIAZ, E.K.M.A.



MANATIQTOY ATAAIA

MANAFEQPIAKOMNOYA
OZ IQANHHX

MNAMAAOIMOYAQY
AEZTIOINA

MOYAQY -
TZEBEAEKQOY MAPIA

>AMAPA YEBAZTH-
ANNA

ZAMATA ANNA

2TAMOYAH
ZMYPIAOYAA

TAMTEAEN EYMOP®IA

THAIONOYAQY MAPIA-
ANNA

TZIAMOYPH
PPEIAEPIKH

TZINTQNH TITIKA-
KQNZTANTINA

PPATKIAAAKHZ
IQANNHX

XIQTH ZOYZANA

YOMA GEOAQPA

EMIZTHMONIKH XYNEPTATIZ, ATO®OITOZ TMHMATOZ ®INOZOPIAL - MAIAATQrIKHX
KAI WYXOAOTIAZ, MANENIZTHMIO IQANNINQN

EMIXTHMONIKOZ YNEPTATHZ INZTITOYTOY EMNE=ZEPrAZIAZ TOY AOIrOY

EMIZTHMONIKH YMEYOYNH APA>HZ 1, EMNIKOYPH KAOHIHTPIA TAQZZOAOTNIAZ,
TMHMA ®INOAOTIAZ, A.lM.O.

EPEYNHTPIA A" INZTITOYTOY EMNE=ZEPIrAZIAZ TOY AOIOY

EMZTHMONIKH XYNEPTATIZ, TEAEOIO®OITOZ METAMTYXIAKQN ZMNOYAQN
AOTFOTEXNIAZ, TMHMA TAAAIKHE TAQZZAZ KAl ®INOACTIAL, A.MN.O.

EMIXTHMONIKH ZYNEPTI'ATIZ, MA 2TH TAQZZOAOTIA, TOY MANEMIZTHMIOY LEIDEN
EMIXTHMONIKH ZYNEPTATIZ INZTITOYTOY ENE=ZEPIrAZIAZ TOY AOIOY

EMISTHMONIKH SYNEPTATIZ, METAMTYXIAKH ®OITHTPIA TOY MAIAATQIIKOY
TMHMATOSX AHMOTIKHE EKMAIAEYHE TOY MANEMISTHMIOY AYTIKHE MAKEAONIAS
(GAQPINA)

EMIZTHMONIKH ZYNEPTATIZ, AP. TAQZZOAOlAZ

EMIZTHMONIKH ZYNEPTATIZ, TEAOIO®OITOXZ METAMNTYXIAKQN ZMOYAQN
EPAPMOZMENHZ FTAQZZOAOTIAL, TMHMA ®IAOAOTIAZ AMN.O.

EMIZTHMONIKH ZYNEPTATIZ, MA XTHN EKMNAIAEYZH/EMNIZTHMEZ ArQrHz TOY
MNANEMIZTHMIOY ROEHAMPTON ZE XYNEPTAZIA ME THN A.Z.MNALT.E THZ AOHNAZ

EMIXTHMONIKOZ ZYNEPTATHZ, TAQZZOAOIO0x ME EIAIKEYZH 2TH AIAAZKANAIA THZ
EAAHNIKHZ Q% AEYTEPHX TAQZ2AZ, AIAAXKON THZ EAAHNIKHZ Q AEYTEPHZ
F\QZZAZ XE AAM\OAAMNOYZ MAGHTEX

EMIZTHMONIKH ZYNEPTATIZ, METANTYXIAKH ®OITHTPIA XTO NAIAATQriKO TMHMA
AHMOTIKHZ EKMAIAEYZHZ MANENIZTHMIOY AIFAIAQY, AMO®OITOZ TMHMATOX
DINOZODIKOQN KAI KOINQNIKQN ZMOYAQN, MANENIZTHMIO KPHTHZ

EMIZTHMONIKH ZYNEPTATIZ, MA XTIZ ANOPQMIZTIKEZ ZMOYAEX KAl TIZ NEEX
TEXNOAOTIEX ZTHN EKIMAIAEYZH, NAIAAMQriKO TMHMA AHMOTIKHZ EKMAIAEYZHZ
TOY NANEMIZTHMIOY AYTIKHZ MAKEAONIAZ (PAQPINA)
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EmiteAIki cUvoyn

To mapdv mapadotéo eivar éva emoTnUovikd &pBpo oOTO oOTT0i0  TTapoucidlovtal Ta
ONMAVTIKOTEPQ EUPAUATA OTTO TN XOPrynon Twv KATATOKTHPIWY SOKINaciwy, «AG JIAfoouuE
EMnvika 1, Il & lll», omig Tageig Ymodoxns 66 Onuéciwv oxoAciwv TTpwToRABuIag Kal
OeutepoPdabuIag  ekTTaideuong Tou €AAadIKOU Xwpou. O KaBopiopdg Tou  eTMITTEOOU
eMnvoudbeiag Twv aAAOQwWVwWY pabnTwy Kpivetal 181aiTepa onuavTikdg, Kabwg autdg Ba
TTPoCadIopicel Kal TO YAWOOIKO TPOypaupa TTou Ba uloBetnBei otnv TAgn YTodoxng.
EmmAéov, Ta dlayvwoTikG gpyoAgia TTou xpnoigotroidnkav  €¢etdlouv TIG Oe€IOTNTEG
Karavonong TPo@opikoU Kal ypattoU AGyou, TTapaywyng ypatrTou Adyou Kal YPAUMPATIKAG
emapkelag. Emopévwg, eivar €@ikté va SiammoTwBouv Ta 1diaitepa  TTPOPAARuUATA  TTOU
avTIUETWTTICEI 0 KABE padbnTAG, waTe N YAwOooIKA d1dackaAia va eoTidoel o€ autd. Na Tov Adyo
auTo BewpoUpe OTI N XOPHyNon TwV KATATAKTAPIWY TECT OTNV apxr Tou GXOAIKOU £TOUG €ival
aTmapaitNTn yia TNV amoteAeouatikdtepn Aciroupyia Twv Tafewv Ymodoxng. EidikéTtepa, n

peBodoAoyia TTou akoAouBroaue ATav N £ENG:

o Q1 gmaoTnPOVIKOi ouveEPYATEG TNG OpAONG TTOU UTTOOTHPI(OV OUYKEKPIUEVEG OXONIKEG
pHovadeg eTmHOp@WONKaAV OTn XoprRynon kai 1n d16pbwaon Twv KATATAKTAPIWV
OoKIyaoiwv Kabwg kal ota emimeda yAwoooudbeiag pe Bdon 1o Koivd lNMAaiolio
Avogopdg. Ta T1eoT ouvodelovTal Kal atmmd avaAuTikéG odnyieg 016pBwang
(Mapdptnua I). e auTég TIG ETTINOPPWTIKEG CUVAVTACEIG TG OUAdaAG Eugacn 066nke
aTtn d16pBbwan TNG TTapaywyng ypatTol Adyou, KaBwe N €QapUOYR AVTIKEIYEVIKWY
KpITnpiwv agloAdynong Tou ypattol Adyou kabiotatal ouxvda dUoKoAn. INa Tov Adyo
QuTl, OTIG ETTIPUOPPWTIKEG CuvavTAoelg Pabuoloynbnkav atmd Koivou ypaTrTeG
TapaywyEég  pobntwyv, evw ouldnmbnkav Ta AGBn TOUG KOl Ta  KPITAPIA
BaBuoAdynong, Trpokelyévou o1 OlIopBwTEG va  €xouv  €va  KoIvO  TTAqicio
BoBuoAdynong. EmmTAéov, o1 ypamTég TTOopaywyéG dlopbwbnkav atmd  duo
BaBuoAoyntég Kal, dTav UTTHPXE ATTOKAION TTAvWw aTTd TPEIG JOVADEG PETALU TOUG, TO

Keipevo eTavaBaduoloyriBnke atrd Tpito diopOwTH.

o KataokeudoTnke BAcn Kartaxwpiong e Hoper excel 1660 Twv YETAdEDONEVWY TWV
pabnTwyv, T.X. PNTPIKA YAwooda, nAikia, nAiKia TTpWTNG OUCIAOTIKAG €KBEoNG OTNV
eMNVIKA, Xpoévog trapauovig otnv EAAGda K.4., 600 Kal TwV ATTaVIHCEWY TWwV
poBnTwv ao1d TOo KABE epwTnuUa OAWV TWV ACKACEWV TTOU UTTAPYXOUV O€ KABE
oe€iotnTa (Mapdptnua I). O1 BaBuoAoynTég empopPWONKAvV Kal OTOV TPOTTO
Karaxwplong Twv odedopévwyv o€ autiy Tn Bdon, evw Toug &6Onkav Kal

ouykekpipéveg odnyies (Mapdptnua lll).

o Otav oAokAnpwOnke n d16pBwan Twv TECT aTTd Toug BabuoloynTég, 66nke oTov/nv
eKTTaIBEUTIKO TNG TAgNG YTTOdOoXNG €vag TTivaKa WE TO OKOP Twv Padnrtwv avd
0e€10TNTO KABWGS KAl TO GUVOAIKO OKOpP OTO TEQT KaI TO €TTiITTEdO €AANVOUAOsiag oTo

oTroio  KaTatdxTnke O paBnTAG, T.X. TpokatapkTikd, A1, A2, B1 kai B2. O



ouvepyaTtng g Opdong avéAuce aTov/nv eKTTAIOEUTIKO TI TTEPIEXEI KABE €TTITTESO
eMnvouddeiag kal oulATnoe padi Tou/TNG Ta aTToTEAETUATA TWV dIAYVWOTIKWY TECT
TTIPOKEIEVOU va  yivouv aAAayég OTOov XWPIOPO Twv TUNUATWY Twv Tdgewv
Ymodoxrg aAAd kal va KaTtoapTioTel £va YAWOOIKO TTPOYPANMO AVTIOTOIXO WE TIG

YAWOGIKEG AVAYKEG TWV HaBNTWV.

e Ta Oedopéva TTOU TIPOEKUWAV aTTO TN XOpAynon kair O16pBwon Twv TEOT
gevotroiNdnkav o€ pia BAon Kal GTn GUVEXEIQ E€YIVE N KWOIKOTTOINON KAl GTATIOTIKA

emeepyaaia Twv O£O0UEVWV.

‘Exouv ouMAeyei dedopéva kal ammd aAAd@wvoug pabnTég ol otroiol dgv QoITouv OTIG TAEEIG
Y1modoxng PETA atmd TTapOTPUVON TWV idIWV TWV EKTTAIBEUTIKWYV TTPOKEINEVOU va dlayvwoBei
ME ag@dAgia TO KATd TTOOO N TTAPANOVI TOUG OTIG TAEEIG TUPPOITNONG gival evoedeIyUEvn. ZT0
Tapoév apBpo Ta dedopéva autd dev TTapoucidfovTal (yia PIo OUVOAIKA TTapougioon Twv
atroTeAeopdTwy atmd Ta dlayvwaoTika Te0T BA. EN 1.1.2), kabwg gomidloupe oTOUG PaBNTEG
Twv Tagewv YTodoxNG. ZUYKeKPIPEVa, TO ApBpo aTtroTeAsital atrd TECTEPIG EVOTNTEG: OTNV
TPWTN YiveTal avagopd oTo Beouikd TAdiolo Twv Tagewv YTodoxng Kabwg kal o€
TIPONYOUNEVEG £PEUVEG OTO XWPO TNG YAWOOIKNAG afloAdynong Tng deUTepng YAWOOoAg aTnv
EANGSa, otn Oeltepn TTapoucidleTal AeTITodEpwG n peBodoAoyia TG €peuvag, oTnv TpITN
Teplypd@ovTtal Ta armoteAéopara ava emimedo eAAnvoudBelag aAAd kal avd yAwOOIKA
0e€I0TNTA, €vw OTNV TeEAEUTaiO €vOTNTA Ta OTTOTEAEOUATA avaAUovTal € OxEOn HE TIG
YAWOOIKEG OeCIOTNTEG OTIC OTToiEG oI PaBNTEG Twv TY avTINETWTTICOUV TIG TTEPICTOTEPES
OuokKoAieg kal TTapdAAnAa SlIOTUTTWVOVTAI KATTOIEG TTAPATNPNOEIG VIO TNV OTTOTEAEOUATIKN

OI0aKTIKN TTapéuBacn oTig TY.

To emoTnuoviké apBpo uttoBARBnkKe TTPpog dnuoacicuon oTo TEPIOBIKG MwaoooAoyia oTig 15
NoeuBpiou 2012. Z1ig 31 lavouapiou 2013 10 GpBPO €yive dEKTO TTPOG dNUOCIEUCN PE WIKPEG
avaBewpnoeig kal  gipaoTte oTn  O1adIKAgia  EVOWWATWONG Twv  TTOPATNPACEWY  TTOU

uttodeixBnkav atmod Toug KPITEG.

TN OUVEXEIQ, avaQEPETAl AVOAUTIKG N GUPPBOAR Twv PEAWV TNG OPAdag £pyou GTO TTAPOV

TTapadoTéo:

O1 akbéhouBol emOTNPOVIKOI OuvepydTeg NG dpdong xopnynoav kai di16pbwoav Ta
KATATOKTHPIA TECT, KOBWG Kal EVAUEPWOAV TOUG EKTTAIBEUTIKOUG YIa TO £TTITTESO EAANVOUABEIag
Twv padnTwv Twv TY aAAd kal yia Tnv IKavotnTd Toug oTnv KABe yAwaoaolkr de€loTnTA,
TIPOKEIUEVOU VA KATAPTIOTE £va YAWOGTIKO TTPOYPAUA TTOU VO AVTOTTOKPIVETAI OTIG YAWOGIKEG
Toug avaykeg. EmimAéov, emudpewaoav Tov/Tnv eKTTAIOEUTIKO TNG TY €vOOOXOAIK& TTAVW GTO
Koivé Eupwtraikoé MAaicio Ava@opdg kai Tov opioud Tou KABe emmTédou yAwooouabeiag. £1n
OUVEXEIQ, avapEéPOVTal Ta OVOUOTA TWV CUVEPYATWY Kal Ta OXOAEia aTa oTToia UAOTTOIRBNKE N

TTapéupaon éoov agopd Tov KaBoplopuod Toug eITTéEdOU YAwoooudBeiag:



ABavacotroUAou ARuntpa: 12/6éc10 30 AnpoTtikd ZxoAeio Apyoug, 30 AnupoTikd ZxOoAgio

NauTrAiou, Nuuvaoio Kpavidiou

Autratn Avaotacia & Nepavtlivn Mixaéha: 20 FEA AiammoAimiopikAg Ekmraideuong EAANvVIKoU,
20 lupvdoio AlatroAmopikig Ekmaideuong EAANvikoU, AnpoTiké oxoAeio AIOTTOMITIONIKAG
Ektraideuong M.daAnpou

AAggotroulou Zwr}, Mapoukn MouAxepia & TapteAév Eupopegia: 10 Anuotiké ETravwpunig, 50
ANMPOTIKG ZX0Agio ZTaupoUTTOANG

AvBotroUAou ZeBaoTh-Zogia & AAe€avopa Mapyapitn: 12/6 AnuoTikd ZxoAeio Apdxwpag, 10
10/6¢010 AnpoTikd ZxoAgio Opxopevol, AnuoTikd ZxoAgio AnAeaiou,

AtrooToAoUda BaolAikn: 640 AnuoTiké ZxoAeio Oegoalovikng, 50 12/6 AnuoTikG ZxoAeio
Bépoiag, AnpoTikd XxoAcio Marpidag, 20 MNupvdoio Néwv Moudaviwy, 6/0 AnpoTiké ZXoAeio
®doupkag, AnuoTikd ZxoAgio KaAuBwv-Iepakivig

Kakapikog KwvoTavtivog & ZoutroAag ewpylog: 30 OAorjuepo Anuotiké ZxoAcio lMeipaid,
290 AnpoTikd ZxoAcio Meipaid

KaveAAotroUAou Eiprivn: 2o MNupvacio Aaupiou, 6/6 AnpoTikd ZxoAgio Zukdauivou

Katodpou XpiaTiva & Ndapn EipAvn: 440 AnuoTiké ZxoAgio ABnvwyv, 1520 AnuoTiké ZxoAgio
ABnvwyv (ZuoTeyadetal ye 1o 440 AX ABnvwv)

KawdaAn Mapyapita: 20 AlammoAImiopiké MNupvdaoio lwavvivwy, 70 AnuoTiké ZxoAgio lwavvivwv-

"MauAideiog", 90 AIGTTOMITIONIKO AnpOTIKO 2x0Agio lwavvivwy, Eotrepivo MNuuvdaaio lwavvivwv

KoAitoa XpuooUAa & Mavayiwtou AyAdia: 170 AnpoTikd ZxoAgio BéAou, 10 Meipapatikd Anp.
>x.Moptapidg "Tootmordg", 20 OAorjuepo Anu.ZxX. MnAswv-Kahwv Nepwv, Muuvdoio Zkiabou,

AnpoTtiké ZxoAgio ApyaoAaoTig, Eotrepivéd MNuuvdaoio BoAou

KovtokwoTa Eugpoouivn: 40 AnpoTtikd ZxoAcio KopudaAhou (XuoTteydletal pye 10 70 AZ

KopudaAAou), 70 AnuoTiké ZxoAeio KopudaAAou

Mavtlavidou Zogia: 30 AnuoTiké ZxoAgio NedtmoAng, 8o Anuotikd XxoAcio ApTTEAOKATIWV
"lewpylog Zkemapvng"

MnAAiou Oupavia: 10 8/6€a10 A.Z. Apyoug OpeaTikoU, 50 AnuoTikd ZxoAgio PAwpivag, Mevikd
EkkAnoi1aoTiko MNupvaaio Aukeio PAwpivag

Tolapolpn ®peidepikn: 30 Tupvdacio EAeuB. KopdehioU, 60 AIGTTOMTIONIKO AnuoTIKG

EAeuBepiou-Kopdehiou, AlatroAimiopiké MNuuvaoio Eudopuou

Zapapd ZeBaoti-Avva: 10 Anpotikd ZxoAgio Kartepivng, 20 AnuoTtikd ZxoAcio Kartepivng,
6/6é010 Anpotiké ZxoAeio Néag E@éoou lMepiag, 10/6 AnpoTtikd Acukwva, 210 AnuoTiko
2X0Agio Zeppwv

Zapatd Avva: 10 12/© AnpoTikd ZxoAcio Apxavwyv, 30 Anuotikd lepdmetpag, 50 AnuoTikéd

pa-Auyid lepdrreTpa, 160 AlaTTOATIONIKG AnpoTiké Xx0Agio Xaviwv, 50 AnuoTikd Xaviwv



TnAiorouAou Mapia-Avva: 870 AnuoTiké ZxoAcio AlamroAmiopikng Ekmaideuong ABnvwy,

lupvdaoio AlatroAImiopikAg Ektraideuong ABnvwy, AnuoTiké ZxoAgio MNotauou Kubnpwv

Towtwvn Tirika-KwvoTtavtiva: AnuoTiké ZxoAcio MNMevraAdgou, 20 AnpoTikd 2xoAeio AkpdTag,
10 7/6 OAonpepo AnuoTikd ZxoAegio ApyoaToAiou, AnuoTiké ZxoAeio BAaxdatwv, Anuotikéd
2xoAcio Kepapeiwv Keparovidg, 60 AnuoTiké 2xoAeio TpitroAng, 10 AnuoTiké ZxoAgio Ayiwv
Oeodwpwyv, 30 AnuoTikd ZxoAgio Kidtou, 130 AnuoTikG ZxoAeio Kahapdrag, 20 AnuoTiko
2xoAcio Kutrapioaiag, 6/8éc10 Anuotikd ZxoAcio BaAupag, AnuoTikd XxoAeio MapyaAidvwv
Meoaonviag

®paykiadakng lwavvng: 110 MNupvaoio Nikaiag "Tiavvng Pitoog”

XiwTtn Zouodva: evikd AUkeIo ApeOTTOANG

Ywua Beodwpa: 60 AIATTOMITIONIKO AnuoTIKG Zx0Agio Eudapou

O1 Ivanic Jelena, Paim Jose & Pejcic Maja BorABnoav atn 816pBwan Twv KATATAKTAPIWY TECT.

O AaAdkng NIKOAOOG xopriynoe TIG KATATOKTHPIEG OOKIPaaieg oTa oxoAgia 120 Anuortikd
AlegavdpouTroAng, 20 AnpoTtikd AlegavopouTttoAng, 60 Anuotikd AAegavdpouTtroAng, 9o
Anpotiké AAe€avdpouttoAng, Meipapatikd AnpoTtikd XxoAeio AlegavdpoutroAng, lMuuvdaoio
AlotroAimiopikng  Ekmaideuong Zamwv. ETriong, ouvéBaAe otnv kartaokeury tng Pdong
d0edopévwy (apxeio excel) yia TNV KaTaXwpion Twy ATTOTEAECPATWY OTTO TIG KATOTOKTAPIESG

OoKIJaaTieG.

O1 MNaykou Mapia, Kavifou BaailAikr}, ZtapoUAn ZtrupidolAa & TleBeAékou-TouAou Mapia
avéhaBav tn BIBAIOYPA®IKA ETTIOKOTINGN O axéan PE TN YAWOOIKA agloAdynan Kai Ta TTiTTeda
YAWOGOOUABEIag, CUUUETEIXOaV OTIG OTATIOTIKEG AVAAUCEIG TWV OTTOTEAEOUATWY KAl ouvEBaAav
oTn Oouyypa®n Tou ETOTnUOVIKOU dpBpou. H BapAokwota ZmupidolAa  ouvéEBaAe

OUMPBOUAEUTIKA OTn GUyypa®r TOU ETTICTNUOVIKOU GpBpou.

O MATQiIag lwavvng kataokelaoe Tn Baon dedopévwy (apxeio excel) yia Tnv Kataxwpion Twv
armoteAeopdtwy. O MATQIag lwavvng kwdikotroinoe Ta dedopéva otn Bdon, cuvéBaAe OTIG
OTOTIOTIKEG avaAUoelg Twv Oedopévwyv  Kal  OTITIKOTIoINOE (ypagnuata kal XApTeg) Ta
aroTeAéopara TToU TTapoucidfovTal OTo ETIOTAUOVIKG dpbpo. O [llaTtrayewpyakOTTouAog
lwavvng £€0eoe TIG BacikéG apxéG TNG PAong dedoPEVWY Kal €ixe GUUPBOUAEUTIKO pOAO aThv

KATAOKEUN TNG.

H MamradotrolAou AéaTroiva gixe avaAdBel TN YEVIKI ETTIOTNUOVIKI ETTOTITEIO TOU TTAPAdOTEOU,
ouvTovioe TNV KwdIkoTToinon Twv dedouévwv oTn PAon excel, CUPUETEIXE OTIG OTATIOTIKES

avaAloeIg Kal OUVEBOAE OTN oUYYPAQr) TOU ETTIOTNHOVIKOU dpBpou.
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1 Introduction

The goal of this study is to report on an extensive survey which explored the proficiency level
in L2 Greek of immigrant and repatriated children enrolled in Greek state schools. The study
has been carried out within the large scale educational project Education of Repatriate and
Immigrant Students’, funded by the National Strategic Reference Framework 2007-2013 and
the Ministry of Education, Lifelong Learning and Religious Affairs, and implemented by the
Aristotle University of Thessaloniki. The present study is part of the Action “Linguistic and
Educational Support for Reception Classes” (Action 1)°. One of the objectives of this
particular Action is to assess the proficiency in Greek of children who attend Reception

Classes (henceforth, RCs) by means of placement tests.

1.1 Official policy and research objectives

Remedial Class policy (Reception and Tutorial Classes) has been introduced, legislated and
implemented in the Greek educational system in 1980, at first as a measure for assisting
repatriated students to integrate in the Greek educational and social environment (ministerial
decision ® 818.2/7/41.59/4-11-80). In 1983, by virtue of the Law 1404/83 and its subsequent
annexes, the scope of Reception and Tutorial Classes has been extended to include all
students of families (members and non-members of the EU) living and working in Greece, in
accordance with a European Union directive "about the schooling of children of transient
workers" (Somarakis 2003, Mitakidou 2010). In 1996 a more encompassing institutional
framework has been introduced in the perspective of intercultural education in order to include
all groups of students (foreign and indigene) with educational, social, cultural, and
instructional particularities (N. 2413/96). Accordingly, in 1999 Remedial Class policy has been
redefined in more flexible terms (ministerial decision ®10/20/'1/708/28-9-99). The number of
Remedial Classes has been dramatically increased from the 1990s and onwards, when
Greece started receiving large inflows of immigrants from Central and Eastern Europe, in the
aftermath of the dismantling of Soviet Union and the subsequent collapse of the communist
regimes, and from Asia and Africa, an upshot of turmoil in various Asian and African
countries, and of the increasing deterioration of the global economy (Kasimis and Kasimi
2004). This state development has affected the composition of student population in the large
majority of state schools. According to statistical data released by IPODE (Institute for the
Education of Greek Repatriates and Cross-cultural Education), 10% of the student population
at all educational levels of state school in the 2006-2007 school year were children of

immigrant and repatriate families (Mitakidou 2010).

! Scientific Coordinator: Prof. Anna Anastassiadis-Symeonidis, Department of Linguistics, Aristotle
University of Thessaloniki, Funding IDs: 85705, 86040, 86041, http://www.diapolis.auth.gr/

2 Coordinator of Action 1: Dr. Despina Papadopoulou, Department of Linguistics, Aristotle University
of Thessaloniki. Coordinator of Language Assessment sub-project Dr. Maria Tzevelekou, Institute for
Language and Speech Processing, “Athena” Research and Innovation Center.
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RCs are addressed to newcomers, immigrant and repatriated children whose
proficiency in Greek does not meet the requirements of mainstream classes. They typically
provide a one-year intensive program in Greek in order to raise children’s proficiency to the
level that would allow them to follow the curriculum of mainstream classes. Attendance at

RCs may be extended, if needed, by one-two years.

Although RCs have been operating in the Greek educational system for over 30
years, studies on their implementation and their outcomes are scarce and focus mainly on
educational policy issues, i.e. submersion/immersion method and deficient implementation of
the provision regarding mother tongue instruction, etc. (Skourtou et al. 2004, Gotovos and
Markou 2004, Mitakidou, Tressou and Daniilidou 2007, Mitakidou 2010). In parallel, a number
of studies on immigrant/repatriated children have been issued focusing on language shift/first
language attrition (Chatzidaki 2007, Gogonas 2009) and on the academic lag between
immigrant/repatriated children and their monolingual peers (Skourtou et al. 2004, Mitakidou,
Tourtouras and Tressou 2008, Simos et al. in press). It is worth noting at this point that a
systematic collection of primary data (total number of ethnic minority children, geographical
distribution, ethno-linguistic background, socio-economic status, number of children attending
remedial classes, number of schools implementing remedial class policy, number of children
attending RCs, number of children relocated in mainstream classes, mean length of
attendance in RCs, etc) has not been carried out on a regular basis, while statistical data from
various institutional bodies, when provided, display significant discrepancies, as pointed out
by Markou and Gotovos (2004) and Skourtou et al. (2004). In addition, there is no information
to what extent valid screening procedures and criteria for getting in and out of RCs have been

used, and, even if they are used, their results have never been processed or released.

The present study is an attempt to provide a broad, synchronic overview of RCs with
respect to proficiency in L2 Greek. Its aim is twofold: a) to measure, with a widely used
assessment methodology and battery, the proficiency level of Greek as L2 in RCs; b) to
collect sufficient data of the children’s profile that are considered as key factors of language

proficiency.

1.2 Previous research on second language assessment in Greece

Studies on young learners’ language proficiency in Greek are rather limited and sporadic.
Two large scale educational studies investigating the proficiency in Greek of L2 learners have
been conducted so far. During 1997-1999, Varlokosta and Triantafyllidou (2003) studied, on
the basis of 80 interviews, the proficiency in Greek of adolescents of Albanian and Russian
descent attending Greek state schools. The samples of speech were elicited from each
participant using the criteria of “ACTFL Oral Proficiency Interview” and were rated in terms of

the proficiency levels described in the “ACTFL Proficiency Guidelines”?, i.e. Superior,

% For more information see http://www.actfltraining.org/index.cfm.
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Advanced, Intermediate, and Novice. 44% of the participants were placed at the Novice level,
while 41% met the criteria of the Intermediate level. Only 15% were placed at the Advanced
level, but none at the Superior level. The variable “length of residence in Greece” combined
with proficiency level yielded to the following results: novice learners had an average of 8
months, intermediate learners had an average of 2.25 years, and advanced learners had an
average of 5 years length of residence in Greece at the time of the interviews. In parallel, the
elicited interviews were studied from a developmental perspective. The grammatical and
communicative features, characteristic of each proficiency level, were identified and a series

of criteria for discriminating different levels were put into place.

During 2002-4 within the Educational Reform Program “Education of the Muslim
Minority” Tzevelekou et al. (2008), following a cross-sectional method, studied a
representative sample of 252 children of Turkish, Pomak, and Rom descent attending primary
Greek-Turkish bilingual minority schools in Western Thrace. The development of proficiency
in Greek was assessed by a series of three placement tests. Tests were set up according to
the prerequisites of the CEFR (see section 2.1). Results indicated an overall uneven rate of
progress in language proficiency. Although children started primary school with very little
knowledge of Greek, during their first years at school (from 7 to 10 years old), they showed a
significant progress, reaching level A2. From 10 to 12 years, the language learning process
seemed to slow down, with a relatively small number of children exceeding level B1 by the

time they completed primary school.
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2 Method

The current research adheres to the methods and findings of the above mentioned studies
(see section 1.2). The language proficiency of children attending RCs was assessed with a
revised version of a series of three placement tests, initially developed for assessing
language proficiency of the Muslim minority children in Western Thrace (Tzevelekou et al.
2008). The tests were part of a comprehensive method for assessing young learners’
proficiency in Greek, which also includes: a) guidelines for test administration, b) a scoring
system and scoring guidelines, and c¢) a questionnaire for collecting children’s demographic
data, such as gender, age, place of residence, native language, etc.

Test battery and methods were revised in order to be adapted to immigrant and
repatriated children. The initial development and the revision procedure are described in
section 2.1, while the procedure of the study and the children’s profile are provided in sections

2.2 and 2.3, respectively.

2.1 Materials
As previously mentioned, tests were developed on the basis of the CEFR, which is built up in
accordance with a functional-notional approach: the ability to use the language is related to
the ability to interact effectively within the social environment. Hence, it provides a practical
tool for setting standards to be attained at successive stages of learning a second language
and for evaluating outcomes in an internationally comparable manner (McNamara and
Roever 2006, Martyniuk 2010). It contains a six-level proficiency scale, described in terms of
“can do” statements. As the CEFR level descriptors pertain to adults and not to young
learners, the scale was revised by taking into account the communicative activities and the
cognitive development of children (Tzevelekou et al. 2008, Varlokosta et al. 2009): a) the
scale was reduced to four levels, ranging from Al to B2; b) levels C1 and C2 were left out on
the grounds that they cannot be adapted to young learners’ communicative needs and
cognitive abilities; c) a preliminary level was established for younger children of the first grade
who do not know how to read and write. The above modifications yielded to the following
scale:
Preliminary Stage

Al

A2

Bl

B2

The remaining descriptors were customized with respect to young learners. This has

led to the adjustment of the relevant construct (Bachman 1990, 2002, Weir 1993, McNamara
2000). Two basic resources provided the background for these adjustments: the language
curriculum of primary education and the syllabus of the UCLES tests for young learners

(Starters, Movers, Flyers), with respect to topics, notions, and communicative functions.
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On the basis of the aforementioned adapted scale, three tests of increasing difficulty
were developed, one for every two grades of the six-grade primary school. The

correspondence between the scale and school class is shown in Table 1.

Table 1. Tests, grades, and proficiency levels

Test Grades Levels
Test1 1-2 Preliminary Stage — A2
Test 2 3-4 Al -B1
Test 3 5-6 A2 - B2

In accordance with the functional-notional framework of CEFR, test development
followed a task-based approach and addressed to a certain extent the three main principles of
testing: validity, reliability, and practicality (Bachman 1990, Weir 1993, 2005, Bachman &
Palmer 1996). Results were interpreted with reference to the levels of “can do” statements
(criterion-referenced measurement) rather than to the performance of other test takers (norm-
referenced measurement) (Bachman 1990, 2002). The tests comprised four sections:
listening and reading comprehension, writing, and grammar. Writing contained two parts: an
informal letter or diary entry and a narrative elicited by a series of pictures known as the “cat
story” (Hickmann 2003). The grammar section was considered necessary for a highly
inflectional language such as Greek. It should be noted, however, that the correlation
between the CEFR levels, on one hand, and vocabulary and grammatical structure of
individual languages, on the other hand,is not yet established on a sound basis. For Greek,
such descriptors have been developed only for level Al (Centre for the Greek Language
2005). Thus, the grammar section of the tests was mainly based on the study by Varlokosta
and Triantafillidou (2003) and on the syllabus for teaching Greek as L2 (Kontos et al. 2002,
Interdepartmental Program for Teaching Greek as a Foreign Language 1998). Criteria for
evaluating writing section in terms of cohesion and coherence were drawn from extensive

studies on narrative development in L2 (Stamouli 2010, Kantzou 2010).

Various task types were employed, such as multiple choice and short answer
questions, gap filling, matching, responses to given information, and true/false questions. The
linguistic input given to children of lower levels was supported by pictures. As the level
increased, the input consisted mainly of texts, and became less dependent on pictures. Texts
integrated in the tests were selected to reflect life at school and everyday interactions. At
more advanced levels, academic skills were also included, such as reading comprehension of
simple scientific texts. The largest part of texts was authentic or semi-authentic. Various text
types, such as formal and informal conversations, instructions, news broadcasts, informal

letters, narratives, informational texts such as magazine articles, were included.
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The test item writers were experienced teachers of Greek as L2 and/or highly
specialized linguists in the field of Second Language Acquisition. They were all familiar with
the CEFR levels. The items developed individually were checked and approved by the whole
team of item writers with respect to their accordance to test specifications and the
corresponding proficiency levels.

The scoring system was set up as follows: the maximum score for each test was 60,
15 for each section of the test (listening, reading comprehension, writing, and grammar).
These marks were distributed across two or three tasks per section. Every task within each
section reflected the specifications of a certain proficiency level. Each student would be
placed at a specific level, provided that s/he scored at least half out of the total score
corresponding to this level. For instance, in the first test a student was placed at the
Preliminary Stage if s/he scored between 11 and 30 marks, at the Al if s/he scored between
31 and 50 marks, and at the level A2 if s/lhe scored between 51 and 60 marks. For all tests,
marks ranging from 0 to 10 placed the student outside the scale, since this score may have
been the result of random answers.

A preliminary version of the tests was administered on a pilot basis to a restricted
representative sample of children. It was also administered to primary school children, native
speakers of Greek, in the area of Western Thrace, in order to test out whether the cognitive
load of the items was appropriate for children of that age. Piloting results were processed,
yielding to the release of the final version.

As mentioned before, the tests were developed in 2003 for the assessment of
language proficiency of Muslim Minority children in Western Thrace, an indigene minority who
receives instruction in two languages: Turkish and Greek. The cultural characteristics of this
population determined certain aspects of the assessment tools. With a new target group at
hand, the tests had to be revised: certain ingredients of the tasks were removed while others
were updated. Most importantly, data analysis from the test administration to the Muslim
minority children in 2003 revealed that certain items were less efficient than others for
discriminating levels, while others were found to be inoperative with respect to validity or
reliability, e.g. uncommon task type, excessive cognitive load, etc. Assuming that these items
would have a similar impact on all young L2 learners of Greek, they were revised or replaced.

An elaborated administration and scoring manual was developed for the needs of the
current research project. This manual also contained guidelines for scoring the writing tasks
with detailed descriptions of the written production for all proficiency levels. Moreover, a new
guestionnaire was developed in order to collect data on individual and social factors (e.g.
gender, place of residence, length of residence, native language, etc) that could influence

learners’ proficiency in Greek.

2.2 Procedure: Test administration and marking
The three tests were administered from October 2011 to February 2012 during classroom

hours. Test 1 was administered to students of Grades 1 and 2, Test 2 to Grades 3 and 4,
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while Test 3 was taken by students of Grades 5 and 6 (primary school) and 7 to 9 (secondary
school). The tests were administered and marked by researchers experienced in educational
field work and in teaching of Greek as L2. Moreover, they all attended training sessions on
the CEFR levels and on the specific administration and marking procedures (see 2.1).
Additionally, special emphasis was placed on the written production marking. In particular, the
test raters were initially familiarized with L2 learners’ written production, were subsequently
asked to define the CEFR level of given written samples, and finally practiced marking in
teams. Written productions were marked by two raters. In cases of 3 or more marks

discrepancy between the two raters, the written production was marked by a third rater.

2.3 Participants
The tests were administered to 1224 learners of Greek as L2 that attend RCs, tutorial and
mainstream classes in primary and secondary schools in various regions of Greece®. RC

students investigated in this paper represent a sub-set of the initial number of participants.

The sample of RC students comprises 765 learners from 66 schools: 57 primary
schools and 9 secondary schools (grades 7-9), located in various regions of Greece, as
shown on Map 1. Figure 1 demonstrates the number of children who undertook each test.
The data from Test 3 are presented separately for primary (Grades 5 and 6) and secondary
(Grades 7 to 9) education.

* Test administration and data collection was coordinated by D. Papadopoulou. See Papadopoulou et al.
(2012) for a preliminary data analysis of the entire sample.
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Map 1. Participants’ geographical distribution

REGIONS
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Figure 1. Children’s distribution per test

188
24.58%

M Grades 1 and 2 (Test 1)
M Grades 3 and 4 (Test 2)
m Grades 5 and 6 (Test 3)
M Grades 7 to 9 (Test 3)

27.58%

The majority of the children were boys, as displayed in Figure 2. This gender-driven
difference needs to be further investigated along two parameters: a) whether male L2 learners
outnumber female students in the entire population; b) whether male students tend to be
directed to RCs more often than female students. It is worth mentioning at this point somewhat
convergent findings reported by several studies. Rouseas & Vretakou (2008) report that boys
tend to withdraw from secondary education significantly more often than girls. In addition,
Markou & Gotovos (2004) observed high percentage of dropout from secondary education in
the male population of immigrants in Greek schools. Furthermore, Tourtouras, Bali & Altidasiotis
(2008) found correlations between gender and school performance, with girls receiving higher

marks than boys in monolingual as well as in bilingual populations.

Figure 2. Participants' distribution according to gender

301
39.35%

H Boys
H Girls

464
60.65%
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Table 2 shows statistical data on the children’s length of residence in Greece®. The
array of values of this variable was quite broad, ranging from a few months to 16 years. The
mean length was quite extended for all groups. In primary school, the length of residence was
often equal to the age of students or close to it. Data indicate that the majority of students have
either been born in Greece, they are in fact, second generation immigrants, or have been
settled in Greece at a very early age. In secondary education, the situation was slightly different
with an average length of residence of 5.8 years. As shown by the SD indication, the data
demonstrate a greater disparity of L2 learners in secondary schools compared to primary school

with respect to length of residence.

Table 2. Participants' length of residence in Greece (years)

Grades 1 and 2 Grades 3 and 4 Grades 5 and 6 Grades 7to 9

length of residence | |ength of residence | length of residence | length of residence
(n= 174) (n=185) (n=175) (n=114)
mean 5.19 6.58 7.9 5.8
min 0.30 0.60 0.30 0.08
max 9.00 11.00 13.00 16.00
sd 2.35 2.74 3.58 4.93
median 6.00 8.00 10.00 4.00

Figure 3 shows the participants’ countries of origin. More than half of the L2 learners
(60.5%) came from Albania, while Bulgaria (6,5%), Georgia (5,5,%), Romania (3,8%), the
Russian Federation (3,8%), the United Kingdom (2,5%), India (1,8%), and Armenia (1,6%) were
among the most frequent countries of origin. For 48 children (6.3%), Greece was noted down in
the questionnaire as their country of origin. This unexpected finding can be elucidated by
looking at more detailed information gathered for these particular children. All of them were
either bilingual, with one parent being Greek, or repatriated from the United States, Germany,

and the countries of the former Soviet Union.

® Note that the total number of students in this table is lower than the total number of students in the
sample. This is because this piece of information was not available for all students.
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Figure 3. Participants' most frequent countries of origin
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3 Results

This section presents the results of the analysis for proficiency level of L2 learners in RCs and for

the individual language skills on the basis of the results of the assessment procedure®.

3.1 Language proficiency level analysis
More than half of the children in Grades 1 and 2 (59%) were placed at level Al (Figure 4). A
relatively high percentage (21.8%) was at the preliminary and below the preliminary level. About

one fifth of the learners (19.1%) reached level A2.

Figure 4. Grades 1 and 2: distribution of language proficiency levels

3.19%
35
18.62%

® below preliminary
M preliminary

mALl

HA2

111
59.04%

For Grades 3 and 4 (Figure 5), the majority of children (77.5%) was placed at level A2,
while only 7% of them were placed at Al or below. In addition, 15.8% met the criteria of B1 level.

® Cronbach’s alpha analyses showed that the reliability was above 90% for all tests.
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Figure 5. Grades 3 and 4: distribution of language proficiency levels

1

047% 14

33 6.64%

M below Al
mALl
A2
mB1

163
77.25%

Most of the children in Grades 5 and 6 of primary school (Figure 6) proved to be
independent language users, since 76.8% of them were placed at level B1, while 8.2% of them
were placed at level B2. Nevertheless, 15% of them were placed at A2 level or below.

Figure 6. Grades 5 and 6: distribution of language proficiency levels

17
8.21%

26

M below A2
mA2
mB1
mB2

76.81%

Figure 7 presents the data from Test 3 administered in secondary schools. The picture is
very similar to that obtained from Test 3 in primary education: the majority of the pupils were
independent language users, as their performance on the test placed them at level B1, while

13.2% of them were placed at level B2. 10.3% of them scored in the range of A2 level and below.
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Figure 7. Grades 7 to 9: distribution of language proficiency levels

21 2.52%
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8.81%

M below A2

A2
Bl
m B2

120
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A screening of the data across groups revealed a certain development in proficiency level
during primary school: the dominant level was Al in Grades 1 and 2, it improved to level A2 in
Grades 3 and 4, and to level B1 in Grades 5 and 6. This developmental parallelism between age
and proficiency is somehow startling since RCs are mainly addressed to newcomers, irrespective
of their age and grade. However, as previously shown, the mean length of residence steadily

increased with grade through primary school (see Table 2).

In order to investigate whether length of residence can account for this developmental
picture, the correlation coefficient between level and length of residence for primary school
students was computed. Indeed, a moderate but statistically significant correlation was observed
(Spearman’s rho=0.358, p=.000). Therefore, length of residence is one factor that affects the

observed development in language proficiency in primary school RCs.

3.2 Language skills analysis

In order to detect the specific needs of L2 learners attending RCs, the students’ performance on
the different skills of the language proficiency tests was analyzed. The means of performance
(Table 3) showed that listening was the easiest and writing particularly difficult for all groups of
learners. Reading and grammar were found to be in-between, with reading receiving higher
scores than grammar. To statistically compare the performance of subjects in listening, reading,

grammar, and writing, the Friedman Test was employed7. The results showed that the main effect

" Non-parametric tests were used on the grounds that the scores in different parts of the tests (listening,
reading, grammar, and writing) were not normally distributed (Kolmogorov-Smirnov test: p=.000 for all
skills in all the tests, with the exception of writing in Test 1 and Test 3 p.e.).
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was significant for all groups of learners (Grades 1 and 2: x*=276.077, p=.000, df=3; Grades 3
and 4: x°=193.749, p=.000, df=3; Grades 5 and 6: X°=142.700, p=.000, df=3; Grades 7 to 9:
X°=132.581, p=.000, df=3). An additional statistical analysis was performed to test for
comparisons among the four test parts. The results of Wilcoxon test indicated that indeed the
performance of students was statistically different in all pairs of test parts, the only exception

being the pair grammar-writing in Test 3 (Table 4).

Table 3. Means of performance at the four test parts for all groups of L2 learners

Listening Reading Grammar Writing
Mean sd Mean sd Mean sd Mean sd
Grades
1 and 2| 12.44 3.73 10.73 4.09 9.71 4.48 6.48 4.02
(Test 1)
Grades

3 and 4| 11.68 2.69 10.84 2.99 10.32 3.13 7.70 3.48
(Test 2)

Grades
5 and 6| 10.99 2.56 9.03 3.18 8.43 3.25 7.94 3.88
(Test 3)

Grades
7 to 9| 11.75 2.19 9.96 3.09 8.61 3.36 8.59 3.89
(Test 3)

25



Table 4. Results of the Wilcoxon test for all pairs of language skills per test

Grades 1| Grades 3 | Grades 5| Grades 7 to
and 2 (Test|and 4 (Test|and 6 (Test3|9 (Test 3
1) 2) p.e) s.e.)
Z -6.490 -4.172 -8.417 -7.059
reading -
. . Asymp. Sig. (2-
listening _y P Sig. .000 .000 .000 .000
tailed)
z -7.862 -6.017 -10.037 -9.638
grammar -
. . Asymp. Sig. (2-
listening ymp. Sig. { .000 .000 .000 .000
tailed)
Z -10.257 -10.691 -9.582 -8.752
writing -
: : Asymp. Sig. (2-
listening _y P Sig. .000 .000 .000 .000
tailed)
Z -4.348 -3.425 -3.383 -5.991
grammar -
: Asymp. Sig. (2-
reading _y P Sig. .000 .001 .001 .000
tailed)
Z -10.534 -10.194 -4.273 -4.519
writing -
: Asymp. Sig. (2-
reading _y P Sig. .000 .000 .000 .000
tailed)
Z -9.322 -9.175 -1.790 -.383
writing -
Asymp. Sig. (2-
grammar _y P Sig. .000 .000 073 702
tailed)

The difference between listening and writing was exceptionally notable in Grades 1 and
2, a finding that is not unexpected given that students in Grade 1 are at a very early stage of
literacy. The findings also confirm that receptive skills (listening and reading) are more developed
than productive skills (writing) and grammar in this population. This again can be accounted for
by the L2 learners’ long length of residence in Greece. These learners seem to have developed
oral communicative skills, hence their high performance in listening comprehension. They have
not, however, been adequately supported to develop advanced literacy skills, hence their low

performance in writing.
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4 Concluding remarks

In the analysis of the overall performance of children in RCs a moderate slope of development
was detected during primary education with most children reaching level B1 at the 6" grade,
while a small percentage of children (approximately 8%) moving to the upper intermediate level,
B2. In secondary education no further improvement in language proficiency was observed. These
results are quite similar with the results of the research on the development of proficiency in
Greek of the indigene Muslim population in Western Thrace, where the developmental process
was halted in the last years of primary school [“fossilization” effect (Selinker 1992)]. However, it
has to be noted that the pupils of secondary education have lower mean length of residence than
the children of Grades 5 and 6 in primary education (Table 2). The impact of this variable on the
second education pupils’ language performance requires further investigation.

Children attending RCs differ not only with respect to linguistic and cultural background,
but also in the degree of their exposure to Greek. Demographic data reveal that these classes are
not homogeneous with respect to the knowledge of Greek. They comprise in fact two categories
of children: a) newcomers that have been in Greece for less than 2 years and are still developing
their basic interpersonal communicative skills (Cummins 1984, 2000); b) a much larger group of
children who are either first generation immigrants with a lengthy stay in Greece, often more than
six years, or second generation immigrants. Data analysis showed that children of the latter group
have already acquired the basic skills of everyday communication.

The detected proficiency level in the second group in combination with their long
residence in Greece point to the fact that what actually needs to be developed is not their basic
interpersonal skills, but mainly their academic language proficiency, including language
awareness (Bialystok 1988) and typical characteristics of text types. This assumption is
supported by the findings from the children’s performance on language skills, indicating that more
difficulties are manifested with the written form of the language and particularly with skills that
require academic abilities (see Varlokosta, Markou and Triantafillidou 2001; Varlokosta and
Triantfillidou 2003 for similar findings and conclusions based on spoken and written corpora from

immigrant children attending Greek secondary schools).

In this respect children of the second group seem more liable to fit in to tutorial classes
than to RCs. The fact that after a long period of integration in the Greek educational system they
are directed to RCs, instead of being readily integrated into mainstream classes with a parallel
support from tutorial classes, needs to be thoroughly investigated in order to uncover the reasons
underlying school board decisions. The same holds for the high percentage of male young

learners in RCs.

It seems in this respect that a more fine-grained set of educational and assessment tools

needs to be developed in order to distinguish between children who perform in contextualized
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everyday communication but do not have the ability to carry out tasks in the decontextualized
academic environment from children who need to develop basic communicative skills in Greek as
L2. This course of action may serve as a basis for further planning of efficient intervention

methods according to the needs and abilities of different categories of students.
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Odnyieg xyopriynong kot 816pOwong ypamtwy TecT

Zelpd xopriynong:

1. 2uvévteudn (apxLkr| ekTipnon emmédov yAwooopdBelag otov podoptkd Adyo)
2. [pamtd teot

Me Bdon tnv ektipnon tou emimédou yA\waoooudBelag otov podopikd Adyo, 1 omoia Ba
TIPOKUWEL amtd T OUVEVTEULEN, YopnyoUUE €va amd Ta YPOTTA TEOT «AG ULAJOOUME

EAMNvikd |, 11, 11» pe Bdon tov mopakdtw mivaka:
Teot HAwkieg Emineda
A2
Ag pAricoupe EAANVIKG | 6-9 A1
MpoKaTapKTIKO ZTAdL0
Ba
Ag pAricoupe EAANVika I 8-11 A2
A1
B2
Ag pArjooupe EAAnviké Il 10-12 B1
A2
Odnyieg xopriynong:

v To teot xopnyeitat ypappikd: Mépog A" (katavdonon mpodpopikov Adyou), Mépog B’
(kaTavonon ypantou Adyou), Mépog I (ypappatikr)), Mépog A" (Ttapaywyr] ypamtou
Adyou). Agv aAN&COUE TN OELPA XOPTIyNONG TWV HEPWYV TOU TEOT.

v OL paBntég ypddouv pe poAUPL, wote va pmopouv va SlopBwvouv evkoAa Ta AdOn
TOUG.

v Agv umdpyxouv auotnpol ypovikol Teploptopol yla TV ektéleon k&Be doknong. H
OUVOALKT] SLAPKELE TOU €lval TEPITIOU 1:30 HE 2 WPEG. Agv SLAKOTITOUHE TN XOpP1yNnon
TOU TEOT.

v E&aodaiifoupe opoloyeveig ouvBrKeG xoprynong yla GAoug Toug HodnTEg.

v E&aodaiiloupe KATEAANAN UAIKOTEXVLKT] UTIOSOMT] YLot TNV EKTEAEDT) TWV ALOKTOEWV
(cd player 1} urtoAoytotrig pe nyeia yla TNV Katavonon podpoptkol Adyou, UTIOYLES YL
Vv Acknon 3 0To Mépog A’ ToU TeOT «Ag UAT)oOUHE EAANVIKA [»)

v' T kdBe doknon divovtal amA€ég kal CUVIOHES YPATITEG 0ONYIEG TTPOG TOUG HoONTES.
Tig odényleg autég Tig emavaiapPfdvoupe mpodopikd boeg dopég YpelaoTEl
XPNOLUOTIOLWVTAG, HE TIG MIKPOTEPEG SUVATEG TTAPEKKALOELG, TNV (dla StatuTiwon), yia
AOyoug opotloyévelag g xopriynons. E&aodaiifoupe 6tL Aot ot pabntég €xouv
KOTAVOT|OEL TL TIPETIEL VAL KAVOUV O€ KABE doknon, €Tol WoTe N emidoor] Toug o€ kdbe



aoknon va eival amoTEAECHA TNG YAWOOLKTG TOUG LKavOTNTag Kot Oyl Tou Pabuov
KOTOVONO™G TWV 08NYLWV TNG AOKNONG.

e OAa T TEOT UTAPXEL ML KO SpaotnpldtnTa Tapaywyr§ ypamtou Adyou.
MpoKeLTaL ylo TNV TTapaywyn] Kiog totopiag pe Bdon v elkovoypadnpévn «otopia
g ydrtagy». H eikovoypadnuévn totopia dev mepthapBdvetat ota teoT, aArd Sivetal
OTOUG poONTEG ot o exwplotr) oehida pe Tig €81)g odnyieg: «OL €IKOVEG QUTEG
delyvouv pia wotopia. Asite TIg €lkdveg Kol ypayte tnv Lotopia. Autdg Tou Ba
SloBdoet v Lotopia Sev Ba €xeL UTIPOOTA TOU TIG EIKOVEG. Mpémel v KaTaAdPeL TNV
totopia oag xwpig va PAETIEL TIG ELKOVEG.».

To akouoTikd cd mepAapAvel TIG AOKTOELG KATAVONONG TIPodoplkol Adyou OAwv
Twv teoT. OL ypantég 0dnyieq kaBe doknong akouyovtal kal Tpodoplkd oto cd. Av
xpelaotei, dtakdmroupe To cd kat emavorapBavoupe Tig odnyieg. MNa k&Be doknon
€xeL poBAedBel xpdvog mpoeTolpaciag Kal EKTEAEOT|G TNG amd To pobntr, o omoiog
€xEL evOWPaTwOe( 010 NYNTIKO apyeio. Aev Sivoupe TieploodTEpO attd autd TO XPOVO.
KaBe doknon oakolUyetal &Uo ¢opég. H emavaAnyn Tng A&oknong €xel emiong
evowpatwOel oto NYNTIKG apxelo. Agv eTITPEMOUPE v akouoTel 1 (Sl doknon
TIEPLOCOTEPES Ao SVO POPES.



Ag pAriooupe EAANvika |

Mépog A”: Katavoénon npodpopikoV Adyou

. 5 BaBpol
oo
1 = a
2 = Y
3 = B
4 = Y
5 = a
\ 5 BaBpol
et g
IBav = TiiveL yupd
EXévn = Cwypadilel Aouhoudia
TCapdA= TIAEVEL TaL x€pLa TOou 0Tn Bpuon
Mwpyog= xpwpatiCel To ToSL Tou aAdyou
Epavta = TIAVW OTNV KOPEKAX
\ 5 BaBpol
o cprm
Kokkivn= TIAVW OTNV KOPEKAX
Mpdotvn= QVAETO OTO OKUAO KOL TN YATA
MTTAE = péoa 0TO KouTi
Kade = S(mAa o1 yata
kitplvn = KATW atod To Tpamell
Mépog B’: Katavonon yparmtol Adyou
. 5 BaBpol
(0,5 BaBuGG / eptnpa)
\ 5 BaBpol
o cpirme
1 = OXl
2 = NAI
3 = NAI
4 = NAI
5 = oxI



Aoknon 3

II

Aoknon 1

Aoknonm 2

5 BaBpol

(12 BaBpog [ eprdTn Q)
1 = !
2 = a
3 = (04
4 = Y
5 = B

Mépog IM': I pappaTikn
6 BaBpoi

(0,5 PaBpog / epwtnpa)
Aev hapBavetal utdym n opBoypadio Twv dpBpwv.

9 BaBpoi

(1 BaBpdg [ epwdTnuQ)

Aev AopBdvoupe umtoyn ta AdBn otnv avtlypadr twv AéEewv. Av dev

UTTAPXEL AVTLYPAPUEVT AEEN OTO KEVO OAAG €XEL ATIAWG UTIOY PAULOTEL

€vag tuTog, Babpoloyolue KavovIKA. Av UTIAPYEL KOL QVTLYPAUUEVOG

TUTIOG  KOL UTIOYPOMPULOUEVOG 1) O KUKAO, PBaBpoloyovpe tnv
QVTLYPOUHEVT) AEEN KAl alyVOOUE OAO T GAAC.

Mépog A’: NMapaywyr] ypamtov Adyou

5 BaBpol

(1 BaBudg /[ epwdTnuQ)

Aivoupe piod BaBud yia tnv ebpeon G EAANVIKTG A€ENG KAl Lo yia

mv o0pBn ypadnuatiky ¢ amddoon (amdédoon Pwvnéviwv Kal

ovpdwvwy). Mo opBoypadikd AdOn otnv katdAnén ™G AEENG

adalpoVpe 0,25 Babuoug avd AéEn. AdalpoUpe OUVOAKA oTnv

doknon péxpt piod Babud yia opBoypadikd AdBn ot piCa TnG A€ENG
KOl YL TOV TOVIOMO.

10 BaBpol
(4 BaBpol yra keLpeVIKT] SopT] Kot TIEPLEXOUEVO, 3 VLA YPAUHUATIKY, 3 yLo
A€&IAOYLO)
" Kslpevmn Soun Kot tepLeEXOUEVO:
XOPAKTINPLOTIKA Tou adnyrjpatog (adriynon oe tpito mMpdowTto yia Tnv
«totopia NG ydtag», Uopén PACIKWY CUCTATIKWY TOU TIEPLEXOUEVOU TOU
adnyrHaTo: TIapousiacT NPWWY, OKNVIKOU, eVapKTHpLa TIPAgn, oToxos,
TipooTdBeLn, ATTOTEAECHA, KAEIOLPLO TNG LoTOpLaGg)
OUVOXT] TOU KELWEVOU, XPTiON XPOVIKWY, OUTIOAOYIKWY Kal AWV
SEUTEPEVOUCWIV TTPOTACEWY, ETILPPNHATWY, CUVSETIKWY, avadopd
otolyela Tou ypartou Adyou (onueia otiéng, xprion kedbodaiwv Kat pPkpuv



YPoppdTLV)

- avadopd o€ OAEG TIG ELKOVEG

- pewvoupe Babud oe mepimtwon mou To Taldi Topdyel KE(UEVO AOYETO UE
TIG ELKOVEG

" [POPMOTIKN:
- oupdwvio €MOETWY KOl OUCLACTIKWY, XPHioN XPOVWV Kol TIPOCWTIWY,
apBpa, MTWOELG, CUVTOEN (TT.X. TN XPTIOT AHETOU KAl E[LLECOU AVTIKELUEVOU)

= Ag€\dyLo:
- €&elbikeupévo Kal okpLBEG AeELAGYLO (OTO PTILOTA KOl TO OUCLOOTIKA)
- ToKIAia eTOETWY, ETILPPTHATIKWY OTOLXEIWVY K.ATL.

Mevikr} odnyia: To teot «Ag pLArjooupe EAANVika I» meplthapPdvel tpia emineda
yAwoooudBelog: Mpokatapktikd otddlo, Al kat A2. BaBuoAloyolpe pe dplota tnv
AVAUEVOUEVT Ttapaywyr] Adyou yla To eminedo A2 (Ol HE ApLOTA TO GUOCIKO OANTH
™G YAWooag). Ta XapaKTNPLOTIKA TNG TTopaywyrig yparttol Adyou yla Ta eTmeSa oV
KOAUTITEL TO «AG HAjooupe EAANVIKE I» elval Ta €81G:

"  [1pOKATOPKTLIKO OTASLO

= Az

ZuvnBwg Sev apayetat kaBoAou ypamtdg Adyog
‘Omov mapayetal, €xeL T popdr} TG mapdBeong HELOVWHEVWY AEEEWY, KUPIWG OUCLOOTIKWY,
Xwpig va dnAwvetat kapio peTa&L Toug ox€on

TPy WYT] TEPLOGOTEPO TIEPLYPADLKOU TP APTYNULATIKOU KELUEVOU

HEMOVWUEVEG AEEELG 1] CUVTOLEG TIPOTATELG

QTIOUG{0l KELPEVIKWV OELKTWV

YPOMMIKY TapdBeon Twv yeyovotwv HE TN Hopdr] amAwyV aoVvOETWY TPOTACEWV 1
TIPOTACEWY CUVOESEUEVWV |IE TO «KOL»

ENMeWPn OAWONG TWV XPOVIKWY OYECEWYV HETAED TwV TIPOTACEWV HE Ae€lkoUg T
YPOappatikoUg Seikteq KOBWG Kol GAAWY PNTOPLKWY OXECEWY, OTIWG ALTIAKWY, AVTLOETIKWY
K.ATL

TIOAU TepLOPLOPEVT) popdoAoyia, AoToxT XPTIOT PNIUATIKWY KAL OVOROTIKWV TUTIWV

HIKPTG €KToNG 0PN YNUATIKO KEIPEVO [l OTOLXELWET Sour] adriynong

ATAEG TIPOTACELG ME TIPATAKTIKY] (TLY. «KOL», «UETA») 0AA& KA, O ULKPOTEPT KAHOKQ, HE
UTIOTOKTIKT) oUvdeon

Bootkd Ae€IAGYLO kat oTIOpadIKY| Xprion SEIKTWV KELMEVIKTIG SOUT|G (TT.X. «HLa LEPO»)

YPOMMIKY TapdBeon Twv yeyovotwy (Puoikr] oelpd)

omopadikég avadopEg ota KivnTpa Kot Toug 0TOXOUG TWV TIPWTAYWVIOTWY HE aTAG Ae§IAGYL0
ouveyiCovtal ta poPArjpata otn popdoroyia, wotdoo epdavifovial TEPLOGOTEPOL PTUATLKOL
KOl OVOULATLKOL TUTTOL




Ag pAriooupe EAANvika |l

Mépog A”: Katavonon tpodpopikoy Adyou

: 5 BaBpol
et g
1 = B
2 = a
3 = a
4 = Y
5 = B
, 5 BaBpol
et cpm
8 eupw = BiBAio
8,50 EVpw = MTIOYLEG
40 AeTTA = yopa
30 AemTa = HOAUL
4,30 EVPW = HTAOK {wypadiKrig
: 5 BaBpol
et g
1 = z
2 = A
3 = A
4 = 2
5 = )2
Mépog B”: Katavonon yparmtoi Adyou
5 BaBpol

Aoknon 1

(0,5 BaBuSG / epwytnpa)
Aev Aopavoupe urtoyn v opBoypadia.
= 10 634006
o rjAtog
Ta ouvveda
n Adumo
TO YL6VL
TO pa&AdpL
TO TAOlO
1 TETOETA
TO TOTALL

n Bpoxn

O oOoN ooui W N B

[uY
]



5 BaBpol

(12 BaBpog [ eprdTn Q)
1 = p
2 = a
3 = B
4 = y
5 = a
5 BoBpol
(1 BaBudg [ epwdTnuQ)
1 = Y
2 = p
3 = B
4 = a
5 = a
5 BaBpol

(0,5 BaBudg [ epwtnua)
Aev AapBdvoupe urtdyn ta AdBn otV avtiypadr] Twv AéEgwv. Av dev
UTIAPXEL AVTLYPAPUEV AEEN OTO KEVO OAAA €XEL ATIAWG UTIOYPOUULOTEL
€vag TUTog, BabpoloyoUpe KavovIKA. AV UTIAPYEL KOL QVTLYPAUEVOG
TUTIOG KOl UTIOYPAUULOMEVOG 1) OE KUKAO, Poabuoloyolpe tnv
QVTLYPOHEVT) AEEN KO AyVOOUE OAa Tal GANQ.

1 = Y
2 = B
3 = Y
4 = a
5 = p
6 = a
7 = p
8 = Y
9 = o
10 = B
5 BaBpol
(0,5 Babuss / epdTnpa)
1 = o
2 = [0
3 = B
4 = Y
5 = o
6 = B
7 = y
8 = B
9 = y
10 = B



O oOoON oot MW N B

[y
o

5 BaBpol
(0,5 Babuss / epdTnpa)

1}
A< < Q™A™ Q

7 BaBpol

(3 BaBpol yio KeLpeVIKT Sour] KaL TIEPLEYOUEVO, 2 VLA YPAMUOTIKT, 2 YL

Ae&IAOYLO)

BA. Aoknon 2

8 BaBpol

(3 BaBpol yio KeLpeVIKT) Sour] Kal TIEPLEXOUEVO, 2,5 VLA YPAMUOTIKY, 2,5

yla Ae§IAOyL0)

= Kelpevikr] Sour Kat TEPLEYOUEVO:

XOUPOKTNPLOTIKA TOU UTIO €£€TOOT KELUEVIKOU E(SOUG:

a) totoploe TG yatag: adnynon oe Tpito mMpdowmo, Umapén Poaoikwv
OUOTATLKWY TOU TIEPLEXOREVOU TOU apnyriLaTOG, OTIWG T POUGLNGT NPWWYV,
OKNVIKOU, evapKTrpla Tpagn, otéxog, TpooTdbela, aTOTENECHA, KAEIOLO
g Lotopiog

B) npepoAdylo: mpoowTtikry agriynon o€ TPWTO EVIKO n/KAl TPWTO
TANOUVTIKO TIPOOWTIO, TMAPOUGCINGT OKNVLKOU KOL GUHMETEXOVTIWY (TTOLOG,
ToU, TOTE), TMEPLMAOKY] — «TPOPANHo» (Ulot avardvieyn €&EAMEN Twv
YEYOVOTWY), TPoOoTABElEG TwV  XOPOKTHPWY  ylo  €miAuon  Tou
«TipoBArjHaTog», ofloAdYNON TWV YEYOVOTWV KOL TWV XOPAKTPWY,
ékdpaon cuvatoOnudtwy, KAEoLpo NG Lotoplog

OUVOXN] TOU KELWEVOU, XPTON XPOVIKWY, OUTIOAOYIKWY Kal AWV
SEUTEPEUOUOWV TIPOTACEWY, ETILPPNUATWY, CUVOETIKWY, avadopd

otolyeia Tou ypartov Adyou (onpeia oti€ng, xprion kedbohaiwv Kat pPikpudv
YPOppaTWV)

avadpopd og ONEG TLG ELKOVES

petwvoupe Babud oe mepimtwon mou to Taldi mopdyel Ke(UEVO AOYETO UE
TIG ELKOVEG

* [ POPMOTIKN:

oupdwvior eMBETWY KAl OUCLACTIKWY, XPHON XPOVWY KOl TIPOCWTIWY,
apBpa, MTWOELG, CUVTOEN (TT.X. TN XPTIOT AHECOU KAl E[LLECOU AVTLKELUEVOU)
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= Ag§I\oyLo:
- g€eldikeupévo kot akpLBEg AeEIAGYLO (OTO PTHLOTAl KOL TO OUCLOOTLKA)
- TOKIALG ETILOETWY, ETILPPHOATIKWIV OTOLXELWVY K.ATL.

Mevikny odnyia: To teoT «Ag pArjooupe EAAnvik& II» mepihapBdvel tpio emineda
yAwooopdBelag: A1, A2 kat Bi. BoBuoloyolue pe dplota TV ovopeVOUEVN
Toapaywyr Adyou yla to gninedo B1 (OxL pe dploTa To GUOIKO OUANTTH TNG YAWOTOK).
Ta XOpOKTNPLOTIKA TNG TIAPoywyrig ypamtou AGyou yla Ta eTmeSa IOV KAAUTITEL TO
«Ag pArjooupe EAANVika lI» givat to €8xig:

= Az

0Py WYT] TEPLOGOTEPO TIEPLY PADLKOU TTAPA APTYNULATIKOU KELUEVOU

HEMOVWUEVEG AEEELG 1] CUVTOLEG TIPOTATELG

QTIOUGC{0l KELUEVIKWV SELKTWV

YPOMMIKY TapdBeon Twv yeyovotwv HeE TN Hopdr] amAwyv aoVvOETWY TPOTACEWV 1
TIPOTACEWY CUVOESEUEVWV UE TO <KL

EMeWPn OAWONG TWV XPOVIKWY OYECEWYV HETAED TwV TIPOTACEWV HE Ag€lkoUg T
ypappatikoUg Seikteq KABWG Kal GAAWY PNTOPIKWY OXECEWY, OTIWG ALTIAKWY, OVTLOETIKWY
K.ATL

TIOAU epLopLOpEVT) popdoAoyia, AoToxT XPTIOT PNHATIKWY KAL OVOROTIKWY TUTIWV

MIKPTG EKTOONG 0PN YNUATIKO KEIHEVO plE OTOLXELWST) abMynUaTIKY] Sopr
QATIAEG TIPOTAOELG PE TIAPATOKTIKY] (TLY. «KOL», «UETA»), AAAL KL, OF HUKPOTEPT KAHLOKO, HE

UTIOTOKTLKT] oUVdEDN

Baoikd Ae&AdyLo kat oTiopadikn XPrion SEKTWV KELUEVIKIG SOUNG (TL.Y. <L LEPa»)

YPOMMIKY TiapdBeon Twv yeyovotwy (Puoikr] oelpd)

omopadikég avadopEg oTa KivnTpa KoL TOUG 0TOXOUG TWV TIPWTAYWVLOTWY HE aTAG Ae§IAGYL0
ouveyiCovtal ta mpofArjpata otn popdoroyia, wotdoo epdaviCovial TEPLOGTOTEPOL PTUATLKOL
KaL ovopaTikol TUToL

Ke{pevo e eupUTEPO Kot TILO EEELOIKEVEVO AEEINOYLO

TILo eTMEEEPYAOTUEVT] KELWEVIKT] dour] o€ oxéon pe To eminedo A2: oL adnyroELg TEPLEXOUV T
TIEPLOCOTEPN CUCTATLKA EVOG EMELCOS(OU (EloaywyT] XOUPAKTIIPWY, EVO EVAPKTPLO YEYOVOS,
KivnTpa TpWTAYyWVIOTWY, TPOOTIABEl yio TNV €eTTEVEN €VOG OTOXOU, OTTOTEAECHA TNG
TipooTAaBeLog K.ATL.)

Seikteg ouvoxrig, KATAANAN avadopd 0ToUG Yo PaKTY|PES

TILO EKTETAPEVT) XPT]OT) UTIOTOKTLKIIG OUVEEDNG

PNHATLKOL KL OVOUATIKOL TUTIOL PE KATAAANAN popdoroyia

11



Ag pAriooupe EAAnvika i

Mépog A”: Katavoénon npodpopikoV Adyou

. 5 BaBpol
1 = o
2 = B
3 = a
4 = B
5 = B
\ 5 BaBpol
ot g
1 = 2
2 = A
3 = A
4 = A
5 = A
, 5 BaBpol
et o
1 = Y
2 = (04
3 = Y
4 = %
5 = Y
Mépog B": Katavoénon ypamntov Adyou
5 BaBpol
(1 BaBpog [ eprdTn Q)
1 = B
2 = (04
3 = B
4 = Y
5 = o
\ 5 BaBpol

v W N R
n - nn
W R TO™™A
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’ 5 BaBpol
(1 BabBpog / epwtnua)

Av yla éva kelpevo €youv do0Bel Svo amavtroelg, pio cwot Kot pia
A&Bog, Bewpolpe To epwTnUa AdB0gG.

= ‘Evag apyaiog Aadg Tou Me§ikov

= Mati to ayarmnpévo oag (o PaodeL TO TTATOUTOLN 0a;

‘Evag mAavrjTng Tov €yLve €pnLog

= H otopia tng ookoAdTag

= ‘Eva toudikd moyvidt

oo W N
1}

Mépog I'": Mpappotikng

5 BaBuol
(0,5 PabBuog / epwtnua)

O oON oot W N B
1}
QA< Q< QU ®™MA <

[y
(@]
1l

’ 5 BaBpol

ATIO TO 0UVOAO TwV Babuwv Tng doknong adatpoUue TO TIOAU ULoo
BaBud yia opBoypadikd AdOnN.
1 = TEEPTIATOVOE [ TIEPTIATAYE
= oKEDTNKe | okePTOTOAV
= Ba yivw
= peTtapopdwbnke
= va KUVNydeL / va Kuvnyd
grpexav [ Tpéxave [ €Tpegav
= elde
= eime [ AésL
= TpWVE [ TpWV
propel / pndpeoe [ Ba pmopéoel

O oOoN oot W N
1]

[y
(@]
1l

13



Aoknon 3

5 BaBpol
(0,5 Babuss / epdTnpa)

ATI6 T0 0UVOAO TwWV Babuwyv NG doknong adatpoUpe ptod Badbuod yia

opBoypadikd Aaon.

1 = ot (QUTO)

2 = ME [ Kat

3 = amod

4 = amod

5 = yla/ otnv

6 = Tou / T ool

7 = va

8 = ytotl [ emeldn (av amavtrioel «kow», adpatpoUpE o,25)
9 = 600/ av

10 = 000 [ 6,TL (BewpoVE CWOTO KaL TO «OTL») / AUTO TIOU

Mépog A’: NMapaywyrj ypamtov Adyou

5 BaBpol

(2 BaBpol yro keLpeVIKT] SOpT] Kot TIEPLEXOUEVO, 1,5 VLA YPAMUOTIKY, 1,5

yla Ag§IAOyL0)

BA. Aoknon 2

10 BoBpol

(4 BoBpol yra KeLeVIKT] SOpT] Kot TIEPLEXOUEVO, 3 VLA YPAUHUATIKY, 3 yLo

Ae&IAOYLO)

= Kelpevikr Sopr] Kot TIEPLEXOUEVO:

XOUPOKTNPLOTIKA TOU UTIO €£€TOOT KELUEVIKOU E(SOUG:

a) totoploe TG yatag: adnynon oe Tpito mpéowmo, Umapén Poaoikwv
OUOTATLKWY TOU TIEPLEXOHEVOU TOU apnyriLaTOG, OTIWG T POUGINGT) NPWWYV,
OKNVIKOU, evapKTrpla Tpagn, otéxog, TpooTddela, aTOTENECHA, KAEIOLO
G Lotoplag

B) mpoowTiikd ypdppa: UTtapsn XoLPETIOPOU GTNV OpXT] KAl OTO TEAOG Kal
xprion SevTepou TTPOCWITIOU

umapén PaclKWV OCUCTOTIKWV TOU TIEPLEXOUEVOU TOU  opnyrnHoTog:
TIOPOUCIOOT) NPWWYV, OKNVIKOU, gvopKTrpla Tpa&n, otdyog, mpoomdBela,
QTOTEAEO N, KAE(OLPO NG LoToplag

OUVOXT] TOU KELWEVOU, XPTON XPOVIKWY, OUTIOAOYIKWY Kal AWV
SEUTEPEUOUOWY TIPOTACEWY, EMIPPNHATWY, CUVOETIKWY, EAAELTTIKOTNTA
oto Adyo

otolyela Tou ypartou Adyou (onueia otiéng, xprion kedbohaiwv Kat PUKpuwv
YPOppdTLV)

avadpopd og OAEG TLG ELKOVEG

petwvoupe Babud oe mepimtwon mou to Taldi opdyel Ke(UEVO AOYETO UE
TIG ELKOVEG

* [ POPMOTIKN:

oupdwvior eMBETWY KAl OUCLAOTIKWY, XPHON XPOVWY KOl TIPOCWTIWY,
apBpa, MTWOELG, CUVTOEN (TT.X. TN XPTION AHETOU KAl E[LECOU AVTIKELUEVOU)

14



= Ag§I\odyLo:
- g€eldikeupévo kot akpLBEg AeEIAGYLO (OTO PTHLOTAl KOL TO OUCLOOTLKA)
- TOKIALG ETILOETWY, ETILPPTHATIKWIV OTOLYEIWVY K.ATL.

Mevikny odnyia: To teot «Ag pdrjooupe EAANvikd llI» mepthapfavel tpio emineda
yAwooopdBelag: A2, Bi kot B2. BoBupoloyolUpe pe dplota TNV ovopeVOUEVN
Toapaywyr Adyou yia To gnimedo B2. Ta xOpaKTINPLOTIKA TNG TOPAYWYTG YPOATITOU
Adyou yla Ta eTimeda TTou KAAUTITEL TO «AG HIA|oOUPE EAANVIKA IlI» elvarn Ta €€n6:

= A2

- HKprG EKTooNG PN YNUATIKO KEUEVO [LE OTOLXELWET) adMynUaTIKY] Sopr

- OTAEG TIPOTAOELG PE TIOPOTOKTIKY (TLX. «KOL», «UETA»), OANG Ko, o8 KPAOTEPN KAIpOKO, pE
UTIOTAKTLKT) oUVSEDN

- Baoikd Ae§AdyLo kot oTtopadikr] XprioT SEIKTWV KELUEVIKTIG SOUNG (TT.Y. KL LEPO)

- YPOUULKY] TIapdBeon Twv yeyovoTwy (Huoikr] oeLpd)

- omopadikeég avadopEg oTa KIvTpa KOl TOUG GTOXOUG TWV TIPWTAYWVLIOTWY HE ATAG Ae§IAGYL0

- TIOAAG mpoBArjpata ot popdoloyia, WoTOCO UTIAPXEL TIOLKIALL PIIUATIKWY KoL OVOROTIKWV
Tmwv

- €upUTEPO KaL TILO £EELSIKEVEVO AEEIAOYLO

- Tuo ene&epyacpévn KeLPeVIKT] Sopr| o ox€on He To emimedo A2: oL adnyr|oELg TTEPLEXOUV T
TIEPLOCOTEPN CUOTATLKA €VOG EMELCOSIOU (ELCAYWYT] XOPAKTIPWY, EVO EVAPKTNPLO YEYOVAG,
KivnTpa TpWTAyWVIOTWY, TPOOTIABEla yio TV €eTTEVEN €VOG OTOXOU, OTIOTEAECHA TNG
TipooTaBeLog K.ATL.)

- Seikteg ouvoyrig, KATAAANAN avadpopd 0TOUG XA PAKTHPES

- TILO EKTETOHEVT] XPT]OT) UTIOTOKTLKTG OUVOEDTG

- pnuotikol kal ovopaTikol TUTIoL he KatdAANAN popdoroyia

- Suvatdtnta mapaywyrig SOULKE APTLOU KELEVOU HEYOAUTEPTG EKTAONS

- To oUVBeTeg YPOVIKEG OxEoelg (Y. TpoomdBela v amodoBel 1 ypovikr] CUUTTWON) Kal
QUTLOKEG OXETELG (T1.Y. OX€0T SUVATOTNTOG)

- OelKTEQ KELUEVIKY|G SOUN|G («OAAL», «EADVIKER, «OUWG»)

- okOpa Lo €€ELOLIKEVEVO AEIASYLO

- KATGAANAN popdolroyia

15




Odnyieg Sie€aywyrig cuvévtevéng

Mevika:

v' AkolouBoUue motd TN SoBdBuion mTou amotumwvetal ot Sopr} TG
ouvévTeudng, Sladopetikd eival SUokolo va tomoBetrjooupe ta Tadld o€
enineda yh\woooudbelag.

v AmtodeVyoupe EpWTIOELG TIOU ETILEEXOVTAL LOVOAEKTLKT] OTIAVTNOT).

v AnpioupyoUpe KApa GLAkrig kouBévtag, ot e&€taong

Zuvévtevdn - AdpOpwon:
1. Meplypadr] Tou pEPouc OOV PEVEL Kol TwV avBpwriwy mou yvwpilel (A1)
ESw pmopolUv va evtoyBolv gpwtrioelg yla TO OTIHTL KoL TNV OLKOYEVELL TOU.
Evdeiktikd:
Mo meg pov Alyo yia v otkoyéveld oou. Exeis adedpla; Mooo adedpia Exeis; Ayopla 1
kopitola; Mg Aéve Tor adeA@La oou; MTopeis va Lov el mwg ivat o adeA@og aou /1 adedpn
ooy;
Mropeis va pag el mwg eivat n o oov / 0 UTTOUTTAS 00V;
Motot eivat ot pidot oov;

2. Mepypadn kabnuepvwyv evepyetwy (A1 —A2)
Mg mepvag ™ pépa oov; T KAVELS amo To mpwi UEYPL To Bpaduy;

3. Neplypadn Tou oyoAeiou Kal Twv pabnudtwy (A2)
Moto puadnua oov apéact mo moAY; Ti Sev aou apeoel; Ti KAVEIS UE TOUS TUUUAONTES GOV OTO
Stédeiupo; T moyvidio moiCete;

4. Adriynon yeyovotwv (A2-B1)
Edw pmopoupe va {ntricoupe va apnynOel tnv mAokn| plag oelpdg / tawviag. Emiong
pTTopoUpE VO {NTHOOUHE by OELG TIPOCWTILKWY EUTIELPLLIV
BAémeis tnAedpaon; Ti BAEnels; Tt eivau autd; Aev 1o Eyw b€t MOTE. g Lov TV LoTOPIA Yo v
katoddBw.
Tt €kaves yOeg 10 Bpadu; (Eibeg tnAedpaon; Emauées ue toug @idoug cou; AidBaoes to
podnuata oov;)
‘Exets maet moté atn Sadaooa / §aoog / Bouvd [ exdpour; [10te mryeg; Ti €yive ekel;

5. 'Ovelpa ox€dia, dphodoéieg (B1)
ESW pumopoUpe va pwTriooupe Tt BEAEL va yiveL OTav LEYOAWOEL.

6. Ekdpaon okKEWYEWV Tt adnpnuEVWY Bepdtwy (B1—B2)
ESW {ntape va ouyKpiVEL EIKOVEG Kol PETA val UAT|OEL yLo TO B€pa TTOU TTPOKUTITEL ATt
TIG EIKOVEG QUTEG.

Oépata:

A. MepBdAov (eikdva €vog Kapévou 6dooug kot evdg (wvtavol ddoou.
2Uykplomn Twv dU0 €lkOVwV. Zu{rjTnon yla TNV Kataotpodr] Tou EPLBEANOVTOG)
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B. ZUykplon g (wrig otV TOAN Kat TG {wrig 0To YWPLO (TIAEOVEKTIHATA KOl
pelovekTripata). Mov Ba riBedav va {rijcouv (attioAdynon).

7. YrioBetikég KataoTtdoelg (B2)
Av rioovy érjpapyos / mpwdumoupyds kAm. Tt 9o ridedes va adddéelg otnv méAn oov, ato ywpto
oov;
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Katdtagn o€ emineda

Me Bdon ) BaBpoAoyia Toug 0TO YpaTTO TEDT, OL ABNTEG KATATAOOOVTAL O€ ETITIESA
YAwoooudBelag, cupdwva pe Toug akdAouBoug THiVOKEG:

Ag pArjoovpe EAANVika |

BaBpoloyia Emninedo
0-10 Agv katotdooeTal
11-30 MPOKATAPKTIKO 0TASL0
31-50 A1
51-60 A2

Ag pAriooupe EAANVIKA I

BaBpoloyia Emninedo
0-10 Agv kKatotdooeTal
11-25 A1
26-50 A2
51-60 B1

Ag piAiooupe EAANvika

BaBpoloyia Emtinedo
0-10 Agv KaTOTAOOETAL
11-25 A2
26-50 B1
51-60 B2




7 MNapdpTnua 2

Bdon kataxwpiong YETABEDOPEVWV KI ATTAVTAGEWV TWV JaBNTWV
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Kevipwn Ewaywyn Migragn oehisag Tomou Aebopiva AvaBzwpnon Npopoin Npoodeta

AL ~@ £

: ; MarfioTe To Koupm yia va Kévere eloayuyr
i Elcaywyi oToeiwv T oTorxEhnY Tow BTGy Gac.

Ewaywyi  Mdtainozisag  Tumor  AcSopiva  AvaBewpnon  MpoBon

< | 'Ovopa kat en@vupo pabnts

] o] ) ] ol il ] ] ] ) ]

Kataywplion amaviioewy yabnTtwv
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(] 9 - T e | e e e o =3 P9

Kevipikn Ewoaywyn Aiaragn oehisag Turot BAzSopéva AvoBzwpnon NpoBorr Npogdeta 4 o o @ R
1n - (= 5 -~

AL B8 [ ¢ [ o [ E [ F [ 6 [ #H [ T [ J [ Kk [ € [ m [ N o[ P a]]RrRT]]s] 7T [
5 %APAIH 1: YnootAptfn tng Aetrovpyiag twv Tafewv Yrodoxng

OEKTAIAEVIH @) e [ ERsssenss <8

5 AMOAANON & NAAINNOZTOYNTON MAGHTON <+ OEIIAAONIKHE

Sokeio:
| ZivoAo MaenTav:

13 | Mépog A" Mapaywyri yeamos Adyou

AmoreAéoara Kararakriipiwv Aokipaoiiov
oc I

(
BRI

~N oo

2

v w Teor 1/ Teor 2 [/ Teor 3 | Anor ara /3 [ [T — T |

Mivakag dnuoacicuong atToTEAETUATWYV

9. ORI T T e 34 [Kaaoroon hertovpyiag supBatétac] - Microsoft Excel
Kevtpki  Eoaywyd  AGtafnodhisac  Tomot  AsSopiva  Ava@zwpnon  Mpooli  MpocBet
Al - (= o &3
A 1 8 [ € [ b | E [ F]J G R [ T [ o [k [t [ m [ N [ o6 [ P [ a [ RrRE
Ewaywyd oToyelwy padnti/uabitpiag L]

I
| Eninedo TeoT: "Ovopia Kai ENGVUR0 f, i} —
’7(“ Teor1  C Teor2  Teor3 ‘7|

255 [~ ®iko: Hhkig: ———————————— Tebn: s .
& ayops ii ) i{ agn: hé pa yEWNONG: -
€ Kopiror &m: 2| ives: =

ATto Tinog Tagng: | Xopa kaTaywyig: v =

[~ Xpévog napapoviig aTnv EAMada MnTpiki} yA@ooa pabrr/pabr 2

£m: j piveg: 31 MnTpik yAdooa 1: ~| Mnpiki yAdooa 2: &

[AxorouBhote ta l
IBHMA 1: = . - -
|[Erthéyete To oxosio yia to| | AciTEpN YADOOA (EKTOG EAANVIKGV): =]
‘”“;"‘“"‘" Seovakattll  yo5va goimong oo EMVIKG 6 ouoTna éva oyohika £T):
h' ““ b M"’ﬂmw Bpeg/KoG oTabpoG: ﬂ Nnmiayeysio: é] AnpoTikd: é] Tupvacio: é] AUkeio: ﬂ
12 i Teot 3) kaw va T0. )
BHMA 3: f - % ” - -
ot A Xpovia goitnang oc eknaibeuTiké oUoTNPa GAANG XHpag (oxoAika £Tm, Kai Tou | z’ =
|5ira oo Gvopa Tou KdBe
|owor xpwpaTiZeTar auTdpaTa e wo n L n Tou
BHMA 4
¥ W Apywn Teor 1 /Teor 2 [/ Teor 3/ Anorehéoyara_ €2 T i

doéppa eiIcaywyng HETAOEDOPEVIWY HaBNTWV
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8 MapdpTnua 3

Odnyieg kaTaxwpiong HETAOEDOPEVWY KAl ATTAVTACEWY HadnTwv
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OAHI'IEX XYMIIAHPQXHX
I'ENIKA

To apyeio tov excel mov cog €yovpe oteilel mMEPEYEL €VIOG CULVORTIKEC O0OTMYieg Yo ™
GUUTANPMOY] TOL. L€ YEVIKEG YPOUUES VLAPYOLY Tpia PriHaTA. £TO TPADOTO GUUTANPADVOVLLE TO
otoyeln TOV padnTOV TOL CLUTANP®MGAV TS KOTATOKTNAPEG OOKIHacies.  XTn Guvéyeln
GUUTANPOVOVE TIG ATOVINGELG OV €0maay Kot T Pabuoroyio Tov cuykévipooay (apOunTikd
oAAG kot cav enimedo katdtaing). Télog, vdpyel n dSvvatodTnTa Vo EKTVTOOOVY GLYKEVIPOUEVES
o1 emdOGELS TV PAONTAV, TPOKEUEVOL VO UTOPECETE VO OMCETE Evav Tiivaka 610 oyoiegio. I
0G0VG £Y0VV SOVAEWYEL KOl TTEPVOL, TO TEPICCOTEPO, TPAYUATA Elvar 1010, VIAPYOVY OUMOC KOTOIEG
ONUOVTIKEG OAAAYEG OTNV KOTEVOVUVGT TNE OTAOTOINGCTG TS EICAYMYNG TOV dEO0UEVAOV. AVTA TOL
€xovv oArael oe oyéomn pe mEpvol £yovv emonuaviel otov akdAovBo odnyd UE OLLPOPETIKO
1PONO. O cog TopaKkaloHoa Vo Ta. StaBacete evd TapaAAnia &xete avorytd to excel.

ZEKINQNTAX

To apyeio mov €xete PETOC GTOL XEPLXL GOG TEPLEYEL EVEPYOTOMUEVES LakpoevToAés. Katd mhoa
mOOvOTNTO O VTOAOYIOTNG GOG Y AOYOUS TPOCTAGIOG £YEL OMEVEPYOTOMUEVY CULTH TN
duvatotnTo Yo vo unv mpokAn0el kdmota PAAPN and kako6fovro Aoyicukd. To Aoylouikd mov
o0G 6TEAVOLLLE ElEiC gival evyevikd Kat KaAOBovAo, dpa UTOPEiTE APOPO VO TO YPNCIUOTOINGETE.
I'a va evepyonomBel 10 apyeio akorovbnote T mapokdto Prpate avdioyo pe tnv £€K600T TOL
office mov ypnopomoeite:

v' T office 2007 kon office 2010:
Av, o0tav avolyete To apyeio, OAa 0volyoLV KAVOVIKA ympPiG KAVEVO TPOEWBOTOMTIKO UAVLLLO TOTE

glote OK. Awagpopetikd to apyeio dev Ba avoiyel kot to excel Ba cog eppoavicel v akdA0LON
npoedonoinon:

Cin) = s Microsoft Word
o/ : : ;
- Kavtpixn Exaorywyr Awcrrakn ohibag Avapopic ErogEia cddnloypap
i 4 Calibri o) - 12 =
e B I U~ x x|2 =
Emarinon o -
- A A A &

Mpaxepo & Mpappotoozipd F MNapaypapor,

_ AaBbCcl

1 Bamko
Al |

‘
L. | e
i 11
+ ||
I
&
1}

@ NposwSoneinen aopakeiag O pakposvTohés Exouv anevepyonoinBei. EmAoyEd..

I[Motmote 10 kovuni Emhoyéc... , Bo avoiel éva pevod mov oG emTpENEL Vo OALAEETE TIG
pvlpioces.
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EmAoyég aopakeiag Tou Microsoft Office

@ NMpozidonoinon acpaleiag - MakpoevToAn
MakpoevToAR
O paspoevTaki Egouv anevepyonorBel. O pokpoevTokds WO MEQEROUNY 100G T
o, kvBUVOUE O0PahEIns, My EVEQYONOIEITE OUTS TO NER! sﬁg ov
EUMITELEDTE TITY NPOSRELAT QUTOU TOU Qe ou.
Enueimon: H unoypag nepieyopévou sival £yrupr, ahha Sev ExeTe emIAEER va
Bewpeite aB1GMOTH auTIV TNV oW TOTHTA NoV SNPOCIEUOE AUTH TO NERIEYGPEVO.
MEpuesIaTEREs NANEXpopies,
MaBpoeun agyeiou: C\Decurnent and Sett&ing\all Users\Wizard. Wiz
roypapr

Yroypapr] ande Micresoft Corporation

NER meaTononmkad: 24/11/2003

*Exfaon nioTencinmxol and: Microsoft Code Signing PCA
Eppiior AENTOEDENY LOCKDOPAL

(® Npooracio and dyvwoTa NEpExdUED (quvioTaTar)
) Evepyoneinan ouTod Tou neEpEYGHEVGU
O No Sswpolvto cEGnoTa dha Ta dyypopa and autdy Tov xEémn

Pyorypa Tou KévTpou aBonioTios Lok | [ muo |

Eméére Na Oswpovvror aiémota 6ia to &yypa@a amd avtév Tov ekddtn kou petd OK.

Aoywkd elote evtdéel kol pmopeite mAEOV va XPNOYLOTOMOETE TO Oapyelo pe OAEC TOL TIC
SVVATOTNTEG.

v T office 2003:

EX\niovpe mog 6tav avolyste 1o apyelo Ao Aettovpyovv kavovikd. Alagopetikd, fo speaviotel

N okéiovdn mpoewdomoinon (cvyyvoun odAd dev o €@ oTo gAANVIKG) ko Oa mpémel va
aKoAoLONGETE TO fTIUATO TTOV GOG VTTOJEIKVI®:

Security Warning,

contains macros by

This publisher has nok been authenticated and therefore could e
Do nat krust these credertials,

Wacros may contain viruses, It is usually safe to disable
macros are legiimate, you might lose some functionaity,

Always trust racros From this publisher,

[ Disable Macros ][ Enah\EMatm/ ][ More Info

Digital Signature Details ? %] cev ficate

General | advanced | eneral | Details | Certification Path |

Digital Signature Information
9 & certficate chain processed, but terminated in a root Centilicate Information

certificate which is not trusted by the trust provider,

Signer infarmation This CA Root certificate is not trusted. To enable trust,
install this certificate in the Trusted Root Certification
Name: I Authorities store.

E-mails 1ot avaiable

Signing time: [nat avaisble

Issued to:

Countersignatures

Issued by:

vali 1/1f2011 to 11/2017

[nstall Certificate. .. ]3? Statement

Mame of signer: E-mail address: Timestamp

Details

Eiote gvtdéel, pnopeite va S0VAEYETE KOVOVIKA LLE TO apYELO.

Av &yete Kamowo mpopinpa, 0a yperactel va emkovovieeTe pali pov kamola oTiypn mov 0
KG0goTE NTPOGTA GTOV LITOLOYIGTY] GUS Y10 VO 560G fondiocwm.
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APXIKH OOONH

Avolyovtag to apyelo Kol €pOcOV £XETE EVEPYOTOGEL TO TEPLEYOUEVO Tov Oa PAémete Tnv
akolovdn ewova

MatioTe To KoUpTH yia va eTIAELETE To
oyoheio oag

MatioTe To KOUPTT yia v KAVETE EloaywyT

Elcaywyn otoyeiwv TWV OTONEWY Twy padnTov oag

MatoTs To KOUPTT yid v EToIgdaETE TN
goppa pE Ta ammoTeAfopara Twy padnTay

AmnoteAéopLoTa

AkohouwBrioTe To mopokKdmw Brporo:

BHMA 1:

EmiAgyeTe To oyxoAElo yux To onolo Ba ewoayete bebopéva. Ze mepimTwon mou to oyoheio oog bev PplokeTal otn
Aioro, emukéyete afova ko EpLdEpeLa kal MANKTPoAOYELTE TO OVOU.

BHMA 2:

MOTATE TO KOUWTTL YLO TNV ELOOYWYH OTOLXELWV KoL ELOAYETE EVI EVI TO OTOLELN Tw poabnTuwv oog. Av SLOMLOTWOETE
OTL KOvomE Kamolo AdBo Komd TNV ELomywy R TWV oToly el YPELATETHL VO TIOTE OTo mvTioTowyo dukAo (Teot 1, TeaT
2 A Teot 3) kaw va to SLopBuwoeTte EMLTAMOU.

BHMA 3:

Adol ohokAnpUCETE TNV ELCOVWYH TWV oTowyelwv mnyaivete oto avtiotowo dukko (Teot 1, Teot 2, Teot 3) Ko
Simho oto ovopn tou kKaBe poBntn oupmAnpWVETE TLC CMOVTOELS Yo KABE item Twv Teot. Otov n comovtnon ivo
TLWOTH P WUOTITETHL OUTOUNTO e Mpaovo Ypwpn. Mo kabe pofntd Pyaivel cutoporn n fofpohoyin Tou yux To
teooepa Sradopetika pépn mow efetalouv Tig SeflotnTeg, To ouvolo, kabwe kol To eminedo oto onolo
karoraooetal. Na to pépog A' (mapoywyn ypomrol AOyou) ELOAYETE OTH KEALA TIOU O0g UTDSELKVUDUPE TN
BaBuokoyio mou gyete PydleL amd tn S10pBWON TWV KELMEVWV.

BHMA 4:

EAéyEte mwe dha 6oa xouv koroywpnBel cupdwvolv pe Tic SlopBLiceL; mou EXETE KAVEL XELpOYpada mavw oTa
TEOT.

BHMAS:

MathoTe T0 KOUWL yux Tnv Evnuépwaon tne dopuag pe ta anotedéopora nou Ba mapadwoste oto oyoleio. H Alota

Ts 1  Teor 2 . Tear 3 T&héﬂuﬂm -

Y& autd T0 PUALO PpioKovTol TO KOLUTIE TOL avOlyouV TIG POPUES EIGAYMYNG OEOOUEVOV KOl
eEaymyng amotedeopdtov. Evtog tov yoraliov miaiciov vdpyovy GUVORTIKG T PriHoTo Tov
ypelaletal vo akoAovOnoete.

Inuoavtikny aAloyn ce oxéon Ue mEPVoL sivol Tmg Yo ke oyoleio mov Exete ypeldleTor va
ovuminpooete éva Eeympiotod excel, To omoio Oo ovopaotel pe 10 dvopa Tov GyoAgiov kot O
amooToAel g gpéva. Agv Ba fyodve (Yo TV ®pa) HOVOSIKOL KOITKOT .

EIITAOT'H XXOAEIOY

To mpdto Tpdyuo mov Oa kdvete eivor va ddéete 10 GYoAEl0 OV KAVOTE TO TECT. ATO TO
kovuni Emdoyn oyxoieiov avoiyel to mapaxdtm mopdbupo:
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Emhoyn IxoAsiou @

Emhoyn] AEova
: " AEovag 2 " AEovacg 3
Nepipepeia: | j
Zyoheio: | j
f EniBzBaiwan ‘ AKupo |

(S ————

Awdéyete Tov GEOVO KOl TNV YEOYPOQIKT TEPLPEPELD. TOL PPICKETOL TO GYOAEID GOG KOl OTN|
cuvéyela omd T Alota pe T oxoheio dwaAéyete 10 OO Goc. Emeidn, duotuymds, akdpo dev €xet
optoTikomombei o TeAKOG KOTAAOYOG TV GYoAEimV oV Oa TPEEEL TO TPOYPAUUN Y10 TO TPEXOV
GYOAIKO £T0G, EVOEXETOL KATOWN GYOAEID Vo UMV €ival 6TOV KATOAOYO. Xg GUTH TNV TEPIMTOO
EMAEYETE KOVOVIKA GEOVO Kot TEPIPEPELD Kol OvTi vo Ol0AEEETE KATOWO OO TO. LIAPYOVTA
TANKTPOAOYEiTE TO OVOU TOL GYoAEiov Goc. Xe KABe mepintmwon to Gvopa Tov oyoleiov (gite T0
OlAéyete eite T0 cuumANpOVETE) O TPETEL VoL €lvar Kot To dvoua Ue To omoio Oa amodnkevoete
T0 apyelo cog.

EIZATQI'H XTOIXEIQN MAOHTH

IMotdte 10 kovumi Exoaymyn otoiyeiov kot PAETETE TNV TOPAKAT® EIKOVA:

Evgaryayn otogeiwy poBntr/padntpog

|| [~ Enincdo TeoT: ‘Ovopa kal enavupo pabnT/paBhTpiag:

E

* Teor 1 C Teor2 © Teor 3 |
©OAD: HAkia:
i & Ayop . ’—i‘ ] ’—i‘ Taen: | j Xmpa yewnorng: |
. £1m: - | HAvEG: -
" Kopiro Tunog TagnG: | j Hipa KaTaywync: |

Xpovog napapovrg oTnv EAada MnTpikr yhwooa pabnTr/pabhiTpiag:

éTf]il—ﬁ HﬁVEG:I—i‘ MrTpikr yhoooa 1: | j MnTpiki yhboaa 2: |

AslTepn yhmooa (ekTog shAnVIKGY): |

Xpowia poitnong oto hhnvikd eknaiBeuTikd oloTnpa (ohokhnpupeva oyohikd £1r):

Bpewp/kog oTaBpoc: ﬁ Nrmayoyeio: i| AnpoTiko: ﬁ Tupvaoo: i| AdkeID: i

Kpowia poitrong o exknmdsuTikd oloTnpa aiing xopag (oxohikd £Tr, oupnepiAapPavop£vou Kal Tou viniaywysiou): ﬁ

Av oapnoete 10 delktn TOV TOVTIKION TOV® o€ KAbe medio eupaviletor éva pkpod Uvoud
BonBelag. EAmi{® mwg T0 mep1ocdTEPA EPOTALOTA EIVAL CLTOVONTA, GOG SIVM TOPAKAT® KATOEG
GUVTOLEC 00TYIEC TTPOG QITOPLYT TOPEENYNCEWDV:

Eninedo Teot: To Teot mov €yl cuuminpdoetl o pobntng.
‘Ovopa ko emdvopo: I[poto dvopa Kot HETA EXDOVLLO.

®Yro: Zapég edmilo.
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Hlxia: Xe € xou prves. Mnopeite eite vo matioete ta Pehdkie Tovo kdto , gite va
ypawyete. Alyo Tpocoyn vGpyYoLVY Maximum Kot minimum TIHES.

Taén: And A’ Anuotikod péyxpt I'” Avkeiov.

Tomog 1ééng: Oeopobenuévn TY 11 TY mov Aetrovpyei pe ZEIL (I 1 I avédroya pe v
mEPIMTOON).

Xopa yévvnong: Ilov yevwnonke o/m pobnmg/pabftplo. o va unv moadevecte pe tn AMota
UTopEiTE VO TANKTPOAOYNGETE TAL SVO TPATA YPAUUOTA KOL VO GOG TTaEL KatevBeiav (.. ypayte
«Gey ka1 Ba oag mael otn Georgia).

Xopo kotaymyis: Onog toparave.

Xpovog mapapoviig oty EALGda: Nopilo avtovonro. Av et yevynel oty EALGS0 T0 moidi o
TIéEG avtég Ba mpémet va givoan 101 Le TNV NAKia Tov.

Mntpwkny yAdooa 1: Awhéyete amd tn Adota. [lpocoyn, TANY EEQIPETIKOV TEPITTOCEDY, OEV
givar dvvatd va eivor to EMnvikd MI'1, T tovg Popd pmopeite vo emAélete mg yADooo
«Popavin, evd avtiotoryo vrapyet [ovriaxn, BAaym kin. Av domotdoete Tmg pio YAdooo
dgv LVIApyYEL, UTOPEITE VO TNV TANKIPOAOYNOETE Kot va kataywpnbel. Xe avtr v mepintoon
oteilte pov kot £va evnuepoTikd mail yio va yvopilo Tt éxovue Topoleiyet.

Mntpwkni YAdooo 2: Av 1o Todi eivar dlyAwceco, CUUTANP®VETE TN de0TEPN YADGGO Tov. Edd
dev vdpyel TpoOPANUa va PdAiete Ta EAANVIKAL.

Agvtepn YAdooo: AEN Balete To EAMANVIKG GE 0T TNV EPATNGY. AVTH N TEPITTOOT 0POPA, Y10
mapadeypa, mowdi AAPavov yoviov mov énoe kdamown ypovia mpv épbel oty EALGda ot
I'eppavia, ondte eiye extebel ota ['epuavikd oyt mg pnTpikn aAdd g devTEPT YADGGTOA.

Xpovia @oitnong oto eAAVIKG EKTOdEVTIKG cvaTnpa: [1oca ypovia £xel mapakorlovbnoetl 1o
7ol v ka0 Paduido. ‘Evo mwaidi wov mwael I” Anpotikod evdéyeton va €yl Tl Kamola ypovia
Bpepovnmiaxd otabuo, Eva xpodvo 6To vmoywyelo Kot dvo ¥povia 6To dNUOTIKE. Me Ao Adylo
dev ovumeplhapufdvoops oto xpovia @oitnong to TpEYov £1og. Av dev €yl Topakolovdnoel
Kdmola Pabuida puropeite gite va 10 aPnoeTe KeVO (10 EVKOAO Y10, 6ag) ite vo Paiete 0.

Xpovio, @oiTNo1NG 6TO EKTULOEVTIKO GOGTNNO GAANG y®pac: ‘Evav aképato apBud mov Oa
glval 1o cHVOLO TG EKTOIOEVTIKNG TOL SLOSPOUTG.

Me tn pndpo. mov vrdpyel ota de€1d Umopeite va. TATE GTA VITOALOITO EPOTILOTA.

Ewgaywyn otoyeiwy padnTn/padnteuog Ié]

Xprion ehnvIkmy KaTa Ty EnKovovia: ﬂ

| Xprion pnTpikng yARooag kaTa Ty EnIKovevia:

I [ b Tov pE TV pe Ta [ e Toug — oo — omv [— 0TV avayvaan Enthoyf] Ghav
narepa pnTEpa adsppia nannoudeg narvi Tnhsdpaaorn Bifhicav, epnuepidov

[ beTov [~ beTv [~ beTa [ he Toug [~ oTo [ omv — oV avayvuaor) Enthayri Ghav
narepa pnTEpa adsppia nannoudeg narvi Tnhsdpaaorn Bifhicav, epnuepidov

| — MnTpikn yAmooa natepa:

Il | MnTpiki yhidooa 1: | j MnTpikn yhdooa 2: | j

MnTpikf yAooa pnTépag:

MnTpikf yhooa 1: | j MnTpikn yhdooa 2: | j

yiag twv Tadlcwv Yrmoboxdg

TACYIH g i

@@ CKNAIAL
ANADAATEH B NAKIMADITUYNTOH MADITCN

Elgayayn ‘ KaBapiopdg Kheiopo

l ';'-;Z-'Ar'A:H 1: ynoothfpLén Tng A
|
|
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Xpion EAAVIKAOV KaTd TNV emKovevia: AloAéyete TG TEPIGTAGELS TOV TO Toudi YPMGLULOTOLEL
eMnvikd. Av Béhete va to emAéEete OAN TATIOTE TO OVTIGTOLYO KOVUTL.

Xpion unTPIKg YAMGGOS KOTA TNV EMKOWVOVIK: AWAEYETE TIG TEPIOTAGEIS OV TO Todl
YPNOLLOTOLEL TN UNTPIKN TOV YADOoGo. Av Béhete va ta emhéEete OAO TOTNOTE TO OVTIGTOL(O
Kovu.

Mntpwkn} YA®ooo tatépa: H yYAdooo (] YAdooeg av gival diyhmoG0C) TOL TATEPD.
Mntpuci] YA@dooo pntépog: H yAdooa (1] YAdooeg av givar dlyAwoomn) tng untépag.

Otov oloxAinpooete v ewcaymyn Tov dedopévov matdte 1o Kovumi Ewsaywynq yo va
Katoypnovv o dedopEVa GTOV TivaKa. AV SUMICTOOETE TOG EEYAoUTE KATL 1 KAVOTE KATO0
AdBog, To dopbavete oty gyypar wov dnuiovpyHdnke oto avtiotoyyo evALo (Teot 1, Teot 2 1
Teot 3). To xovuni Ka@apiopdg emovapEpet To EpOTALOTO GTNV OPYIKY] TOVG KATAGTACN, EVD TO
kovuni KAgloyo kdvel pe cuVETELD AVTO Kol LOVO TTOL AEEL.

EmavolouBavete ) dwodikacio yio kabévay amd toug pabntég coc. [lpocoyn unv Eexvate va
natdre To kovuni Eveaymyn petd and kdbe katoydpion.

KATAXQPIXH AITANTHXZEQN

2TIC MEPIOCOTEPEG TEPUTTMGELS Ol LAONTEG KOAODVTOL VO OTOVTICOVY G EPMTNOELS TOAAATADY
emhoy®v. To povo mov ypetaletar vo, kdvete givar amd v Aloto mov avoiyel kG @opd va
emAéEeTe TNV omAvtnon mov €8woe o pobntie. Av givarl cooti Ba mpactvicel adiidg Ba yivet
KOKKIV.

>10 Mépog A’ TtV TETPUSI®V OV OPOPAE TNV TAPAYMOYN YPUTTOD Adyov, (Mteitan amd TOLg
pontég va ypdyouv kdmowo pukpd keipevo. Ta keipeva avtd ynoelomoodvtor EExmpa 6€ HopeN|
Xt ko @épovv g dvopa to ID mov tovg avtictoyel (Ba oag ta oTeiA® €YD o8 devTEPN Pdiom).
2TIC AOKNOEIS OUTEG TO, KEALD EIvOl OLOYPOUUICHEVE KOl KAEWOMUEVO, TPOKEWEVOD Vo Yivel
QaVEPO TMG 01 ATAVTNOELG TOV HadNTn dev KatoympovvTol 6To excel.

MEPOZ A’ - llapaywyr ypamrTou Aéyou

ASKHZH 1 sioaywyn ASKHEH 2 sioaywyn
1.1 T2 1.3 1.4 1.5 | BaSuocdoyiac pia popa K1 Evav Kapo... BaSuoAcyiac

2

Téhog, vapyel 1 mepintwon vo (NTape and Tov pobnti vo copmAnpmcst ehevbepa o AEEN
(xwpig va tov divovue dnAadn emroyég, my Teot 3, Mépog I', Acoknon 2). LT TEPUTTOGELS AVTEG
GUUTANPOVOVE TO KEAL LE TNV OmAVINoT OS aKplBog TNV £dwoe o kdbe pobnte.
Av Kamolo ep@TALOTO EPEVAY KEVE, dEV SOAEYOVE Kapio amAvInon amd TV AMoTa.

Av katd AA00¢ GLUTANPOCOVUE IO OTAVTION Kol HETA OEAOVUE VO TNV OPNCOVUE KEVT], TTOTAUE
del oto avtiotoro kel (dev «ofnfvews tn AMota, povo Ty omdvinon).

BAOMOAOTHXH

H BaBuporoyia kot xotdtaén tov pabntov yivetor avtopata. Otav po andvinon sivor Adbog
ypouotiletar KOKKIvVN, eved O6tav givol cmotn ypopatiletal Tpdovny kol tpootifetor o Padpoc
7OV TNG AVTIoTOlXEL oTNV TEMKT| Pabpoloyia.
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Xe mepumtdoelg mov M opfdtnta oG amdvinong dev kabopiletor amhd omd 1o va Stwdéet o
pobntig T owoty avaueca ot AavOacpéveg emdoyég m Pobuordynon amortel kor ™
ouppeToyn ToL dopbmTy. ETol 08 TEPUTTMOES OCKNGEWMY TOV AVAUESH GE GAAD EAEYYETOL TTY 1
opBoypapia, o TOViIoHOC, M oVvTaln KAT VTAPYEL OTNAN gloaywyy Pabuoloyiag, v omoia
copmAnpavet o dopboc. H etcaywyn fabroroyiog apopd cuvorikd tnv doknon.

MEPOZX I'" - ' pappariki

sioaywyn
29 210 BaBuodoyiac

Ot 0pBég amavtioels TOV epOTUATOY, KaBdOG kol ta Kprnpla Pabuoloynong Ppiokoviol 6to
OAHT'IEX XOPHI'HXHZ AIOPOQXHX.PDF

EZAIPEXEIX — AAAATEX XTIZ OAHTI'IEX AIOPOQXHXE TQN I'PAIITQN TEXT:

o) TEXT II — Mépog I’ — Aok. 2 — gp@T. 4: peTd a6 cu{NTNON - OTOPAUGT] GLVEPYATMV KoL TNG
vrevbovng g dpdong, Ba Bewpeital cwot amdvinon kot to B (ynAd) yio tov mopyo tov OTE
o™ Oeccalovikn.

B) TEXT III — Mépog A’ — Aok 1 — gpart. 5: efautiag g avavtioToylog TG EKEMVNONG
EVTVTIOL KOl AKOVGTIKOD, O Oem@poivTol ¢ CMGTES OTAVTHOELS TO B 0AAA Kot TO .

v) TEXT I - Mépog A’— Aok 1: 1 apaipeon 0,5 Bobuod mov mpoPremdToy Yo T0 GOVOAO NG
aoknomng v opBoypapikd Aabn ot pia ™ AEENG Kot Yo Tov Tovicpud aiialer og apaipegon 0,1
BaBuov avé AEEN.

AHMOZIEYXH AITIOTEAEXMATQN

Ortav éyete TEAEUDOEL L TNV KOTAYXOPION TOV dedOUEVOV Kol €loTe Glyovpor/eg Tmg etvar Ol
TEPOCUEVO KATAAANAQ, EMOTPEPETE GTNV OPYIKN GEAOO Kol TOTATE TO KOVUNL ATToTEAEGNATO.
210 avtioTtoryo UALO Ba pmovy owToOHTA 0L EYYPUPES UE TIC Pabuoroyieg avd de&idtra Kot To
enminedo KOTATAENC TOVC. AVTO TOV TIVOKO TOV EKTUIIMVETE KOl TOV JIVETE GTO GYOAEL0. AV TO
OVOLLOL TOV GYOAElOL Oev €XEL EUQOVIOTEL, EMOTPEYTE GTNV OPYIKN GEMOA Kol emavaArdPete TNV
Emloyn oyokeiov. Av o aplBudc tov pobntdv mov sueoaviomkav Ogv gival cmoToG,
e€axpipmote OTL mEPhoaTE OAN GO TO dedOEVH. AV Yo KATO0 AOYO YPENCTEL Vo TeEPAGETE
emmAéov oToryeln, pumopeite va ToToeTe To Kovumi Eava Kot o wivakag Oo avoavewbel.

ENIKOINQNIA

Av 0éleTe va KGvVETE KATOL0 TOPATAPTOT, VO ETCTLAVETE KOTOW0 6PAApa 1| va {nthoete Pondeia
gmkowvoviote pue mail oto drasiltetr@gmail.com
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